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Foreword

The importance and significance of outstanding governance and leadership across our
education system, in every school in England, has never been greater. The role of
governing boards in defining and implementing strategy whilst holding the leaders of
schools and trusts to account has to be the foundation upon which a world class
education system is built. Governors or trustees who work as a team, who are able to
bring their skills and experience to the role and who blend challenge and support to hold
their workforce to account, will improve standards.

Our shared ambition is to ensure that there are enough good school places for every
child in England. What we have attempted to do in this Competency Framework for
Governance is to define more clearly the knowledge, skills and behaviours needed for
governance to play its full part in this vision.

The development of this framework was informed by great practice, evidence of what
governance at its best can deliver and a deep understanding of the role that clarity of
vision, purpose and action contributes to school improvement.

Sir David Carter
National Schools Commissioner for England




Introduction

Effective governance provides strategic direction and control to schools, academies and
Multi-Academy Trusts (MATS). It creates robust accountability, oversight and assurance
for their educational and financial performance and is ambitious for all children and young
people to achieve the very best outcomes.

About this framework

The framework sets out the competencies needed for effective governance. It is non-
statutory guidance and should be read alongside the Governance Handbook, particularly
the section explaining the key features of effective governance. Academy trusts should
also refer to the Academies Financial Handbook.

The framework is applicable to all boards in proportion to the scale and complexity of the
organisation they are governing. Boards will need to consider which knowledge and skill
areas outlined in the framework are most important for their context. They will also need
to determine the extent to which it applies to any committees they have appointed,
including within multi-academy trusts to any local governing bodies, depending on the
range of functions delegated to them.

The framework does not aim to apply specifically to the Members of academy trusts.
Members are not directly involved in governance, which is the responsibility of the board
of trustees. However, as they appoint trustees and oversee the success of the board of
trustees they have appointed, members will want to understand the skills, behaviours and
knowledge trustees need to be effective.

The framework does not apply directly to pupil referral units, sixth-form colleges and
general further education (FE) colleges though they may find its general principles
helpful.

Structure

The framework begins with the principles and personal attributes which, alongside the
commitment of time and energy to the role, underpin effective governance. Following on
from this, the knowledge and skills required for effective governance are organised into
those which are essential for everyone on the board; those which are required of the
chair and those which at least someone on the board should have. In this way, the
knowledge and skills required for chairs build on and complement the skills for everyone.

Terminology
Throughout the document references to:
1 the board should be taken to mean the accountable body for the school or group

of schools. In local authority maintained schools, this will be the governing body;
and in a single academy trust (SAT) or MAT, it will be the board of trustees



https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/academies-financial-handbook

i organisation should be taken to mean the school; federation; SAT or MAT being
governed as appropriate

1 executive leaders should be taken to mean those held to account by the board for
the performance of the organisation. This may be the CEO, executive
headteacher, headteacher or principal, as well as other senior employees/staff,
depending on the structure of the organisation

1 trustees means those that sit on the board of an academy trust (who in some
trusts are known as directors) and

1 Local governing body (LGB) means a committee of a multi-academy trust board

A

thatis establishedas such under t hassodiatiomst 6s arti

Who is this publication for?

This competency framework is for:

1 the boards of local authority (LA) maintained schools and academy trusts in
England

1 training providers designing and delivering governance training and development

1 others with an interest in the governance of schools?.

Some of the ways in which boards? may want to use the framework include:

1 informing how they carry out a skills audit

71 inindividual performance review discussions, identifying training needs and/or
developing a training and development programme

1 putting together a role specification and determining interview questions for
recruiting to the board and/or in selecting or recruiting a chair

1 planning induction for people new to the board

cl

T supporting a review of the boardés effec

areas for development
1 demonstrating the key characteristics and expectations of their role to others

1 ensuring the expected behavioursar e i ncl uded i n conduet. boar d

Review date

The competency framework will be kept under regular review and updated as necessary,
including to reflect changes to policy.

1 For example: the LA of a maintained school; parents of registered pupils; and the appropriate diocesan authority or
appropriate religious body if the school is designated as having a religious character under s.69(3) of the Schools
Standard and Framework Act 1998

2Boards of maintained schools may liaise, where appropriate, with the relevant LA since it must secure, free of charge,
certain information and training for governors under s.22 of the Education Act 2002..
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http://www.legislation.gov.uk/ukpga/2002/32/section/22

A competency framework for governance

The framework is made up of 16 competencies underpinned by a foundation of important
principles and personal attributes. The competencies are grouped under the headings of
the six features of effective governance, which are set out in the Governance Handbook:

strategic leadership; accountability; people; structures; compliance and evaluation.

Principlesand
personal attributes

3. People
N\ Pedganieche faan
\'\,‘
\
\‘\
4. Structures
4a Roles and responsibilities
/



https://www.gov.uk/government/publications/governance-handbook

Principles and personal attributes

The principles and personal attributes that individuals bring to the board are as important
as their skills and knowledge. These qualities enable board members to use their skills
and knowledge to function well as part of a team and make an active contribution to
effective governance.

All those elected or appointed to boards should fulfil their duties in line with the seven
principles of public life (the Nolan principles). They should also be mindful of their
responsibilities under equality legislation, recognising and encouraging diversity and
inclusion. They should understand the impact of effective governance on the quality of
education and on outcomes for all children and young people. In addition, all those
involved in governance should be:

Committed Devoting the required time and energy to the role and ambitious to
achieve best possible outcomes for young people. Prepared to give time,
skills and knowledge to developing themselves and others in order to
create highly effective governance.

Confident Of an independent mind, able to lead and contribute to courageous
conversations, to express their opinion and to play an active role on the
board.

Curious Possessing an enquiring mind and an analytical approach and

understanding the value of meaningful questioning.

Challenging  Providing appropriate challenge to the status quo, not taking information
or data at face value and always driving for improvement.

Collaborative Prepared to listen to and work in partnership with others and
understanding the importance of building strong working relationships
within the board and with executive leaders, staff, parents and carers,
pupils/students, the local community and employers.

Critical Understanding the value of critical friendship which enables both
challenge and support, and self-reflective, pursing learning and
development opportunities to improve their own and whole board
effectiveness.

Creative Able to challenge conventional wisdom and be open-minded about new
approaches to problem-solving; recognising the value of innovation and
creative thinking to organisational development and success.



https://www.gov.uk/government/publications/the-7-principles-of-public-life

Knowledge and skills

1. Strategic leadership

Why it 6s iEffeptiverbbaads piravide confident, strategic leadership to their
organisations;they | ead by example and O0set the tone
relate to the core function of boards to set vision, ethos and strategic direction.

la. Setting direction

The knowledge and skills required for effectiveness in setting the strategic direction of the
organisation, planning and prioritising, monitoring progress and managing change.

Everyone on the board

Knowledge

1 key themes of national education policy and the local education context

1 key features of effective governance

1 the strategic priorities (and where appropriate, charitable objects) for their
organisation

1 tools and techniques for strategic planning

1 principles of effective change management

1 the difference between strategic and operational decisions

Skills and effective behaviours

T thinks strategically and contr i butseategyt

f can articul at e strategic paoritigsa(and sharé dpmropriate,
charitable objects) and explain how these inform goals

9 can put in place plans for monitoring progress towards strategic goals

9 supports strategic change having challenged as appropriate so that change is in the
best interests of children, young people and the organisation (and aligned with
charitable objects, where appropriate)

i is able to champion the reasons for, and benefits of, change to all stakeholders

The chair
Knowledge
i national and regional educational priorities and the implications of these for the
board and the organisation
1 leadership and management processes and tools that support organisational
change




Skills and effective behaviours

1 thinks strategically about the future direction of the organisation and identifies the
steps needed to achieve goals.

1 leads the board and executive leaders in ensuring operational decisions contribute
to strategic priorities

i1 adopts and strategically leads a systematic approach to change management, that
Is clear, manageable and timely

1 provide effective leadership of organisational change even when this is difficult

1b. Culture, values and ethos

The knowledge and skills required to set the culture, values and ethos of the organisation
successfully; demonstrate these in the conduct and operation of the board; embed them
through the whole organisation; and monitor the impact on outcomes for children and
young people and on the reputation of the organisation in the wider community.

Everyone on the board

Knowledge

1 the values of the organisation and how these are reflected in strategy and
improvement plans

1 the ethos of the organisation and, where appropriate, that of the foundation trust
including in relation to any religious character

i the code of conduct for the board and how this embodies the culture, values and
ethos of the organisation

Skills and effective behaviours

1 Can set and agree the distinctive characteristics and culture of the organisation or,
in schools with a religious designation, preserve and develop the distinctive

character set out in the organisationd
T acts in a way that exemplifies and anagi
ethos
f ensures that policy and practice aand gn
ethos

The chair

Skills and effective behaviours

i is able to recognise when the board or an individual member is not behaving as
expected and take appropriate action to address this

1 leads board meetings in a way which embodies the culture, values and ethos of the
organisation




1c. Decision-making

Boards which operate effectively as strategic decision-makers are able to provide the
foundation for creativity, innovation and improvement in the organisation. Effective
decision-making is about moving from free and frank discussion to specific, measurable
actions.

Everyone on the board

Skills and effective behaviours

T identifies viable options and t hogals mo
and objectives

1 puts aside vested or personal interests to make decisions that are in the best
interests of all pupils/students

1 acts with honesty, frankness and objectivity taking decisions impatrtially, fairly and
on merit using the best evidence and without discrimination or bias

1 brings integrity, and considers a range of perspectives and diverse ways of thinking
to challenge the status quo, reject assumptions and take nothing for granted

1 identifies when to seek the advice of an independent clerk/governance professional
for guidance on statutory and legal responsibilities and ethical aspects of the
boar dés -nibkingi si on

1 abides by the principle of collective-decision making and stands by the decisions of
the board, even where their own view differs

1 encourages transparency in decision making and is willingly answerable to, and
open to challenge from, those with an interest in decisions made

The chair

Skills and effective behaviours

1 ensures the board understands the scope of issues in question and is clear about
decisions they need to make

1 summarises the position in order to support the board to reach consensus where
there are diverging views

1 ensures that different perspectives, viewpoints and dissenting voices are properly
taken into account and recorded

i facilitates decision-making even if difficult and manages the expectations of
executive leaders when doing so

T recognises the I imits of any discr edud o
guidance and consideration and with a view to limiting such use

1 ensures the board seeks guidance from executive leaders or others in the senior
leadership team and from the clerk/governance professional before the board
commits to significant or controversial courses of action

10




1d. Collaborative working with stakeholders and partners

Effective boards are well-informed about, and respond to, the views and needs of key
stakeholders, particularly parents and carers. They enable productive relationships,

creating a sense of trustandshar ed owner ship of the organis
operational performance.

Everyone on the board

Knowledge

1 key stakeholders and their relationship with the organisation

1 principles of effective stakeholder management

1 tools and techniques for stakeholder engagement, particularly with regard to
engaging parents and carers

Skills and effective behaviours

1 is proactive in consulting, and responding to, the views of a wide group of
stakeholders when planning and making decisions

i anticipates, prepare for and welcome stakeholder questions and ensures that
these are answered in a relevant, appropriate and timely manner

1 works in partnership with outside bodies where this will contribute to achieving the
goals of the organisation

1 uses clear language and messaging to communicate to parents and carers,
pupils/students, staff and the local community

9 is credible, open, honest and appropriate when communicating with stakeholders
and partners including clear and timely feedback on how their views have been
taken into account

f considers the i mpact of the boardoés d
key stakeholder groups and especially parents and carers and the local
community

i acts as an ambassador for the organisation

9 supports and challenges leaders to raise aspiration and community cohesion both
within the wider community and with local employers

The chair

Knowledge

1 the links that the organisation needs to make with the wider community

1 the impact and influence that a leader in the community has particularly on
educational issues

Skills and effective behaviours

1 communicates clearly with colleagues, parents and carers, partners and other
agencies and checks that their message has been heard and understood

11
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consider how to tailor their communications style in order to build rapport and
confidence with stakeholders

IS proactive in seeking and maximising opportunities for partnership working where
these are conducive to achieving the agreed strategic goals

is proactive in sharing good practice and lessons learned where these can benefit
others and the organisation

demonstrates how stakeholder concerns and questions have shaped board
discussions if not necessarily the final decision

when appropriate, seeks external professional advice, knowing where this advice
is available from and how to go about requesting it

le. Risk management

Effective boards play a key role in setting and managing risk appetite and tolerance.
They are able to ensure that risks are aligned with strategic priorities and improvement
plans and intervention strategies provide a robust framework for risk management. These
competencies enable those on the board to identify, evaluating and prioritise
organisational risks and ensure appropriate action is taken to mitigate against them.

Everyone on the board
Knowledge

Knowledge

T

the principles of risk management and how these apply to education and the
organisation

the process for risk management in the organisation and especially how and when
risks are escalated through the organisation for action

the risks or issues that can arise from conflicts of interest or a breach of
confidentiality

Skills and effective behaviours

is able to identify and prioritise the organisational and key risks, their impact and
appropriate countermeasures, contingencies and risk owners

ensures risk management and internal control systems are robust enough to
enable the organisation to deliver its strategy in the short- and long-term
advises on how risks should be managed or mitigated to reduce the likelihood or
impact of the risk and on how to achieve the right balance of risk

ensures the risk management and internal control systems are monitored and
reviewed and appropriate actions are taken

actively avoids conflicts of interest or otherwise declares and manages them




Skills and effective behaviours

1 leads the board and challenges leaders appropriately in setting risk appetite and
tolerance

1 ensures that the board has sight of, and understands, organisational risks and
undertakes scrutiny of risk management plans

1 leads by example to avoid, declare and manage conflicts of interest

1 knows when the board needs external expert advice on risk management




2. Accountability for educational standards and financial performance

Why it 6s iThepeoaretha competencies that the board needs in order to deliver
its core functions of holding executive leaders to account for the educational and financial
performance of the organisation.

2a. Educational improvement

These competencies enable the board to know that the information that they are
receiving about the educational performance of children and young people is accurate, to
challenge appropriately where necessary and to hold leaders to account for improving
outcomes for all young people. Holding leaders to account is about establishing clear
expectations, ensuring clear lines of responsibility, putting in place systems for
monitoring appropriately, ensuring evaluation and taking action in response to that
evaluation.

Everyone on the board

Knowledge

1 the importance and impact of high-quality teaching to improving outcomes and the
systems, techniques and strategies used to measure teaching quality, pupil
progress and attainment

1 the importance of a broad and balanced curriculum

1 the rationale for the chosen curriculum and how this both promotes the ethos of
the organisation and meets the needs of the pupils/students

1 the relevant national standards for the phase and type of education and how these
are used for accountability and benchmarking

1 the relevant statutory testing and assessment regime
9 the purposes and principles of assessment outlined in the final report of the
Commission on Assessment Without Levels.

1 the rationale behind the assessment system being used to monitor and measure
pupil progress in the organisation

1 the key principles, drivers and cycle of school improvement

9 the relevant indicators for monitoring behaviour and safety including information
about admissions, exclusions, behaviour incidents, bullying and complaints

9 the role of behaviour in maintaining a safe environment and promoting learning

Skills and effective behaviours

i establishes clear expectations for executive leaders in relation to the process of
educational improvement and intended outcomes

i defines the range and format of information and data they need in order to hold
executive leaders to account

1 seeks evidence from executive leaders to demonstrate the appropriateness and
potential impact of proposed improvement initiatives



https://www.gov.uk/government/publications/commission-on-assessment-without-levels-final-report

Everyone on the board

1 questions leaders on how the in-school assessment system in use effectively
supports the attainment and progress of all pupils, including those with a Special
Educational Need or Disability (SEND)

Someone on the board

Knowledge

1 the requirements relating to the education of children with Special Educational
Needs and Disabilities (SEND)

1 the requirements relating to the safeguarding of children in education including the
Prevent duty

1 the duties and responsibilities in relation to health and safety in education

Skills and effective behaviours

1 Is confident in their challenge to executive leaders on strategies for monitoring and
improving the behaviour and safety of pupils/students

2b. Rigorous analysis of data

Board members are required to develop specific knowledge to allow the monitoring of
school performance and improvement. It will also assist them in holding leaders to
account.

Everyone on the board

Knowledge

i the DfE performance tables and school comparison tool

1 RAISEOnline for school and pupil data

1 the evidence base that data is derived from e.g. pupil attainment and progress
data and how it is collected, quality assured and monitored across the organisation

1 the context of the school and in relation to other schools

9 information about attendance and exclusions in the school, local area and
nationally

1 the importance of triangulating information about pupil progress and attainment
with other evidence including information from, executive leaders (e.g. lesson
observations, work scrutiny and learning walks), stakeholders including parents,
pupils, staff) and external information (benchmarks, peer reviews, external
experts)

Skills and effective behaviours

i analyses and interprets data in order to evaluate performance of groups of
pupils/students

9 analyses and interprets progression and destination data to understand where
young people are moving on to after leaving the organisation




Everyone on the board
1 uses published data to understand better which areas of school performance need
improvement and is able to identify any further data that is required

1 questions leaders on whether they are collecting the right data to inform their
assessment and challenges appropriately when data collection is not adding
value.

1 challenges senior leaders to ensure that the collection of assessment datais
purposeful, efficient and valid.

Someone on the board
Skills and effective behaviours
1 reviews and analyses a broad range of information and data in order to spottrends
and patterns

The chair

Skills and effective behaviours

1 works with the clerk, to ensure the right data is provided by executive leaders,
which is accessible to board and open to scrutiny

1 promotes the importance of data interrogation to hold executive leaders to account

2c. Financial frameworks and accountability

These are the skills, knowledge and behaviours which enable the board to ensure that
the organisation is in a strong and sustainable financial position to achieve its strategic
goals. It is about ensuring the sustained financial health and efficiency of the whole
organisation.

Everyone on the board

Knowledge

1 the financial policies and procedures of the organisation, including its funding
arrangements, funding streams and its mechanisms for ensuring financial
accountability

f theorgani sationdés internal cont r olmonpor o c
spend and ensure propriety to secure value for public money

9 the financial health and efficiency of the organisation and how this compares with
similar organisations locally and nationally

Skills and effective behaviours

9 has a basic understanding of financial management in order to ensure the integrity
of financial information received by the board and to establish robustfinancial
controls

16




Everyone on the board

1 has confidence in the arrangements for the provision of accurate and timely
financial information, and the financial systems used to generate such information

1 interprets budget monitoring information and communicate this clearly to others

T participates i n tehatuationrofgaetivitiesradting tofindreial s e
performance, efficiency and control

9 isrigorous in their questioning to understand whether enough being done to drive
financial efficiency and align budgets to priorities

Someone on the board
Knowledge
f the organisationso current f i nacoroparasl
with similar organisations both locally and nationally
Skills and effective behaviours
1 uses their detailed financial knowledge and experience, which is appropriate for
the scale of the organisation, to provide advice and guidance to the board

[SKills and effective behaviours |

Skills and effective behaviours

1 ensures the board holds executive leaders to account for financial and business
management, as much as educational outcomes

1 leads the board to identify when specialist skills and experience in audit, fraud or
human resources is required either to undertake a specific task or more regularly
to lead committees of the board

2d. Financial management and monitoring

The competencies required will ensure that the board is able to make sufficiently
informed and effective decisions on the use of resources and allocation of funds to
improve outcomes for children and young people. It will also ensure that public money is
utilised efficiently and in the best interest of the organisation.

Everyone on the board

Knowledge

T the organisationbs process for r fecussiogr
allocations on impact and outcomes

1 the importance of setting and agreeing a viable financial strategy and plan which
ensure sustainability and solvency

1 how the organisation receives funding through the pupil premium and other grants
e.g. primary sport funding, how these are spent and how spending has an impact
on pupil outcomes

17
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T

Everyone on the board
the budget setting, audit requirements and timescales for the organisation and
checks that they are followed
the principles of budget management and how these are used in the organisation

Skills and effective behaviours

T

assimilates the financial implications of organisational priorities and use this
knowledge to make decisions about allocating current and future funding
interprets financial data and asks informed questions about income, expenditure
and resource allocation and alignment with the strategic plan priorities

2e. Staffing and performance management

The knowledge and behaviours required by the board to oversee executive leaders in
their responsibility to ensure that the organisation has the right staff who are managed
and incentivised to perform to the best of their abilities.

Everyone on the board

Knowledge

T

theor gani sati onés annual expendi t uagainstor
which this can be benchmarked against

how staff are recruited to the organisation and how this compares to good
recruitment and retention practice

how staff performance management is used throughout the organisation in line
with strategic goals and priorities and how this links to the criteria for staff pay
progression, objective setting and development planning

the remuneration system for staff across the organisation

Skills and effective behaviours

ensures that the staffing and leadership structures are fit for purpose

takes full responsibility for maintaining, updating and implementing a robustand
considered pay policy

feels confident in approving and applying the system for performance
management of executive leaders

identifies and considers the budgetary implication of pay decisions and considers
these in the context of the spending plan

pays due regard to ensuring that leaders and teachers are able to have a
satisfactory work life balance

18




Someone on the board

Knowledge

f human resource (HR) education pol ireatyon
to teacherso6é pay and conditi onsrevaeewsd t
restructuring and due diligence

Skills and effective behaviours

1 monitors the outcome of pay decisions, including the extent to which different
groups of teachers may progress at different rates and checks processes operate
fairly

The chair

Knowledge

1 the process and documentation needed to make decisions related to leadership
appraisal

Skills and effective behaviours

9 is confident and prepared in undertaking leadership appraisal

1 is able to explain to the board their proposals on leadership pay awards for
approval

2f. External accountability

This section is about managing the organi sa

formal or informal role in holding it to account. It enables the board to use their skills and
knowledge confidently and effectively to be accountable for the delivery of the
organi sationds str at e gnakingand their pversighnteof ekecutiver n
leaders.

Everyone on the board

Knowledge

9 the purpose, nature and processes of formal accountability and scrutiny (e.g. DfE,
Ofsted, EFA etc.) and what is required by way of evidence

1 the national performance measures used to monitor and report performance i
including the minimum standards that trigger eligibility for intervention

Skills and effective behaviours

1 ensures appropriate structures, processes and professional development are in
place to support the demands of internal and external scrutiny

9 values the ownership that parents and carers and other stakeholders feel about
6t heir school d and ensur es t hadanswdrable b
to them

i uses an understanding of relevant data and information to present verbal and
written responses to external scrutiny (e.g. inspectors/RSCs/EFA)

19
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The chair

Skills and effective behaviours
i is confident in providing strategic leadership to the board during periods of scrutiny
1 ensures the board is aware of, and prepared for, formal external scrutiny

3. People

Why it 6s iPeoplethat govern need to form positive working relationships with
their colleagues to function well as part of a team. They need to be able to relate to staff,
pupils/students, parents and carers and the local community and connect to the wider
education system in order to enable effective delivery of the organisations strategic
priorities.

3a. Building an effective team

These are the skills and behaviours necessary to ensure effective relationships and
dynamics around the table. They help to foster a learning culture where constructive
challenge is welcomed; thinking is diverse; a variety of experiences and perspectives are
welcomed; and continuous improvement is the norm.

Everyone on the board

Skills and effective behaviours
1 demonstrates commitment to their role and to active participation in governance

1 ability to acquire the basic knowledge that they need to be effective in their role

9 uses active listening effectively to build rapport and strong collaborative
relationships

welcomes constructive challenge and is respectful when challenging others
provides timely feedback and is positive about receiving feedback in return

seeks to resolve misunderstanding at the earliest stage in order to prevent conflict
raises doubts and encourages the expression of differences of opinion

is honest, reflective and self-critical about mistakes made and lessons learned

=I| =I| =I| =] =] =

influences others and builds consensus using persuasion and clear presentation of
their views

=

demonstrates professional ethics, values and sound judgement

1 recognises the importance of, and values the advice provided by, the
clerk/governance professional role in supporting the board.

20




Knowledge |

Knowledge

i the importance of succession planning to the ongoing effectiveness of both the
board and the organisation

Skills and effective behaviours

1 ensure that everyone understands why they have been recruited and what role
they play in the governance structure

1 ensures new people are helped to understand their non-executive leadership role,
the role of the board and the vision and strategy of the organisation enabling them
to make a full contribution

1 sets high expectations for conduct and behaviour for all those in governance and
is an exemplary role model in demonstrating these

i creates an atmosphere of open, honest discussion where it is safe to
constructively challenge conventional wisdom

i creates a sense of inclusiveness where each member understands their individual
contribution to the collective work of the board

9 promotes and fosters a supportive working relationship between the: board,
clerk/governance professional, executive leaders, staff of the organisation and
external stakeholders

1 identifies and cultivates leadership within the board

1 recognises individual and group achievements, not just in relation to the board but
in the wider organisation

i takes a strategic view of the skills that the board needs, identifies gaps and takes
action to ensure these are filled

1 develop the competence of the vice-chair to act as chair should the need arise.

9 builds a close, open and supportive working relationship with the vice-chair which
respects the differences in their roles

9 values the importance of the clerk/governance professional and their assistance in
the coordination of leadership and governance requirements of the organisation

9 listens to the clerk/governance professional and takes direction from them on
issues of compliance and other matters




4. Structures

Why it ds i Ungeostartdiagrahddesigning the structures through which
governance takes place is vital to avoid unclear and overlapping responsibilities that can
lead to dysfunctional or ineffective governance arrangements.

4a. Roles and responsibilities

Everyone on the board

Knowledge

1 the role, responsibilities and accountabilities of the board, and its three core
functions

T the strategic nature of the boaradadébs r
executive leaders and what is expected of each other

1 In academy trusts, the role and powers of Members and how these relate to those
of the board

1 the governance structure of the organisation and particularly how governance
functions are organised and delegated, including where decisions are made

1 how the board and any committees (including local governing bodies in a MAT)
are constituted

Skills and effective behaviours

i able to contribute to the design of governance and committee structures that are fit
for purpose and appropriate to the scale and complexity of the organisation

i able to adapt existing committee structures as necessary in light of learning/
experience including evaluation of impact

The chair

Knowledge

9 the importance of their non-executive leadership role, not just in their current
position but in terms of their contribution to local and, where appropriate, national
educational improvement priorities

Skills and effective behaviours

1 lead discussions and decisions about what functions to delegate
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5. Compliance

Why it s itnepsare dll those involved in governance understand the legal
frameworks and context in which the organisation operates and all of the requirements
with which it must comply.

5a. Statutory and contractual requirements

Everyone on the board

Knowledge

)l
)l

the legal, regulatory and financial requirements on the board

the need to have regard to any statutory guidance and government advice
including the Governance Handbook

the duties placed upon them under education and employment legislation, and, for
academy trusts, the Academies Financial Handbook and their funding
agreement(s)

the articles of association or instrument of government and where applicable, the
Trust Deeds

the Ofsted inspection/regulatory framework

where applicable®, denominational inspection carried in accordance with s.48 of
the Education Act 2005

t he boar dés r es p o nEgualtias hnd Healthsand iSafetyr e g a r
legislation

duties relating to safeguarding, including the Prevent Duty; duties related to
special education needs and disabilities (SEND); and duties related to information,
including in the Data Protection Act 1998 and the Freedom of Information Act2000

A

the school s whistlebl owing policy an
board within it

the importance of adhering to organisation policies e.g. on parental complaints or
staff discipline issues

Skills and effective behaviours

f

)l
)l

is able to speak up when concerned about non-compliance where it has notbeen
picked-up by the board or where they feel it is not being taken seriously

explain the boar dods &ceognabilitesesponsi bi l
is able to identify when specialist advice may be required

3This is relevant to any voluntary or foundation school and any academy in England designated under
s.69(3) of School Standards and Framework Act 1998

23



https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/academies-financial-handbook

Skills and effective behaviours

1 sets sufficiently high expectations of the clerk/governance professional, as
applicable, ensuring the board is compliant with the regulatory framework for
governance and, where appropriate, Charity and Company Law

1 ensures the board receives appropriate training or development where required on
issues of compliance




6. Evaluation

Why it 6s iMomptaringtthe boards effectiveness is a key element of good
governance. The board needs to assess its effectiveness and efficiency and ensure
ongoing compliance with its statutory and legal duties under review. Individuals should
also reflect on their own contribution helping to create a stronger and more motivated
board.

6a. Managing self-review and development

The skills and behaviours that help individuals on the board to reflect on how they
personally are demonstrating the agreed values and culture of the organisation and what
impact their individual contribution to making to effective governance.

Everyone on the board

Knowledge

1 recognises their own strengths and areas for development and seeks supportand
training to improve knowledge and skills where necessary

Skills and effective behaviours

1 is outward facing and focused on learning from others to improve practice

1 maintains a personal development plan to improve his/her effectiveness and links
this to the strategic aims of the organisation

1 is open to taking-up opportunities, when appropriate, to attend training and any
other opportunities to develop knowledge, skills and behaviours

9 obtains feedback from a diverse range of colleagues and stakeholders to inform
their own development

1 undertakes self-review, reflecting on their personal contributions to the board,
demonstrating and developing their commitment to improvement, identifying areas
for development and building on existing knowledge and skills

The chair

Skills and effective behaviours

1 actively invites feedback on their own performance as chair
1 puts the needs of the board and organisation ahead of their own personal ambition
and is willing to step down or move on at the appropriate time

6b. Managing and developing the boardos

It is essential for the board to reflect on its own effectiveness including the effectiveness
of its processes and structures. This will assist in building relationships and improving
accountability, and will enable the board to ensure that there is a clear distinction
between strategic and operational leadership. It will also assist in setting the tone and
culture of the board.
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Everyone on the board

Skills and effective behaviours

il
)l
il

evaluates the iIimpact of t he ootcomesdds d
utilises inspection feedback fully to inform decisions about board development
contributes to self-evaluation processes to identify strengths and areas for board
development

Knowledge

1

different leadership styles and applies these appropriately to enhance their
personal effectiveness

Skills and effective behaviours

T

sets challenging development goals and works effectively with the board to meet
them

leads performance review of the board and its committees

undertakes open and honest conversations with board members about their
performance and development needs, and if appropriate, commitment or tenure
recognises and develops talent in board members and ensures they are provided
with opportunities to realise their potential

creates a culture in which board members are encouraged to take ownership of
their own development

promotes and facilitates coaching, development, mentoring and support for all
members of the board

is open to providing peer support to other chairs and takes opportunities to share
good practice and learning
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National Governance Association

The National Governance Association (NGA) is the leading membership organisation for
governors, trustees and clerks in state-funded schools, academies and free schools in
England.

We are an independent charity that aims to improve the educational standards and wellbeing
of young people by increasing the effectiveness of governing boards and promoting high
standards. We do this by providing information; guidance and advice; undertaking research;
delivering face-to-face training,

e-learning and consultancy; and holding national conferences and regional events. We ensure
the views of governors are represented at the national level and work closely with, and lobby,
UK government and educational bodies.

NGA Document
© National Governance Association
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Code of Conduct for School Governing Boards

2019 Version

This code sets out the expectations on and commitment required from school governors, trustees
and academy committee members in order for the governing board to properly carry out its work
within the school/s and the community. It can be amended to inclsjlecific reference to the
SiK2a 2F GKS LI NIGAOdz I NJ aOK22ft® | yfSaa 23GKS
applies to all levels of school governance.

This code can also be tailored to reflect your specific governing board and school gyuctur
whether that is as a maintained school or academy, either as a single school or group of schools.
Where multiple options are given, i.e. senior executive leader/headteacher and
governor/trustee/academy committee member, please amend to leave the opat@vant to

your governing board.

Once approved by the governing board, the Code will apply goaérnors/trustees/
academy committee members.

This Code shoulde read inconjunctionwith the relevantlaw and for academies, their articles of
association and agreesthemeof delegation.It should be adapted asppropriate dependingn

the governancesetting and level oflelegation. Howeveiits guiding principles shoulde retained
regardless of thgovenancesetting and level of delegation afforded to it.

The governing boaidasthe following3 strategicfunctions:

Establishing the strategic direction, by:
- Setting and ensuring clarity of vision, values, and objectives fasdheol(s)/trust
- Agreeing the school improvement strategy with priorities aadjets
- Meeting statutory duties

Ensuring accountability, by:
- Appointing the lead executive/headteacher (whetelegated)
- Monitoring the educational performance of treehool/s and progress towards
agreed targets
- Performance managing the lead executive/headteacher (whetegated)
- Engaging witlstakeholders
- Contributing to schoddelfevaluation

NGA Document
© National Governance Association 2
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Overseeing financial performance, by:
- Setting the budget
- Monitoring spending against the budget
- Ensuring money is well spent and value for money is obtained
- Ensuring risks to the organisation amanaged

NGA recognises the following as the fourth chnection of governance:

Ensure that other key players with a stake in the organisation get their voices heard by:
- Gathering the views of pupils, parents and staff and reporting ondkalts.

- wSFOKAY3 2dzi (2 G§KS 3iioirg2hendta plag thépald O2 Y Y dz
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strategy, policies and procedures.

Asindividualson the board we agre® the following:

Role & Responsibilities
A Weunderstand the purpose of the board and its stratemite.

Ve

A We understand how the role of the board differs from and works with others including the
headteacher and where appropriate, executive leaders, trust boards and academy
committees.

A We accepthat we have no legal authority to act individually, except when the board has
given us delegated authority to do so, and therefore we will only speak on behalf of the
governing board when we have been specifically authorised to do so.

A We accept collectiveesponsibility for all decisions made by the board or its delegated
agents. This means that we will not speak against majority decisions outside the governing
board meeting.

j>\

We have a duty to act fairly and without prejudice, and in so far as we havensiity
for staff, we will fulfil all that is expected of a goedhployer.

We will encourage open governance and will gapropriately.
We will consider carefully how our decisions may affect the community and stheols.

S S

We will always be mindfulf@ur responsibility to maintain and develop the etlarsl
reputation of our school/group of schools. Our actions within the school and the local
community will reflect this.

>\

In making or responding to criticism or complaints we will followpghecedures established
by the governindpoard.

A We will actively support and challenge the executaaders.
A We will accept and respect the difference in roles between the board and staff, ensuring
that we work collectively for the benefit of therganisation.

NGA Document
© National Governance Association 3
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We will respect the role of the executive leaders and their responsibility for the day to

day management of the organisation and avoid any actions that might undermine such
arrangements

28§ FINBS (G2 FRKSNB (2 GKS a0K22ft Qa NMzZ Sa
board as set out by the relevant governing documents lamd

When formally speaking or writing in our governing role we will ensure our comments
reflect current organisational policy even if they might be different to our persuieals

When communicating in our private capacity (including on social media) we will be mindful
of and strive to uphold the reputation of therganisation.

We will avoid, asar as possible, becoming involved in any communication which may lead to
a conflict of interest with the role of the governithgard.

Commitment

A

> > D>

>

>

We acknowledge that accepting office as a governor/trustee/academy committee
member involves theommitment of significant amounts of time amdergy.

We will each involve ourselves actively in the work of the governing board, and accept our
fair share of responsibilities, including service on committees or workimgps.

We will make full efforts tattend all meetings and where we cannot attend explain in
advance why we are unabte.

We will get to know the school/s well and respond to opportunities to involve ourselves
in school activities.

We will visit the school/s, with all visits arranged @vance with the senior executive
leader/headteacher and undertaken within the framework established by the governing
board.

When visiting the school in a personal capacity (i.e. as a parent or carer), we will maintain
our underlyingresponsibility as a governor/trustee/academy commitrmember.

We will consider seriously our individual and collective needs for induction, training
and development, and will undertake relevardining.

We accept that in the interests of open governanoey, full names, date of appointment,

terms of office, roles on the governing board, attendance records, relevant business and
pecuniary interests, category of governor and the body responsible for appointing us will be
LJdzof AAKSR 2y (0KS a0OK22fQa sSo0airisSao

In the interests of transparency we accept that information relatimg
governors/trustees/academy committee members will be collected and logged on the
5F9Qa yliAz2ylrf RIFEGFIOoFr&aS 2F JI20SNY2NR o0DSH
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Relationships

A

Ve

A

Confidentiality

A

A
A
A

Conflicts of interest

A

NGA Document
© National Governance Association 5
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We will strive to work as a team in which constructive working relationships are
actively promoted.

We will express views openly, courteously and respectfully in all our communiceatitnsther
governors/trustees/academy committee members, the clerk to the governing board and school
staff both in and outside aheetings.

We will support the chair in their role of ensuring appropriate conduct both at meetings and
at alltimes.

We will confront malpractice by speaking up against and bringing to the attentitimeof

NEt SOOIyl FdziK2NAGASAQ ye RSOAaA2ya FyR |
Public Life (see annex) or which may place pupils at risk.

We are prepared torswer queries from other board members in relation to delegated
functions and take into account any concerns expressed, and we will acknowledge the

time, effort and skills that have been committed to the delegated function by those

involved.

We will seekd develop effective working relationships with the executive leaders, staff
and parents, the trust, the local authority and other relevant agencies andahenunity.

We will observe complete confidentiality when matters are deemed confidential or where
they concern specific members of staff or pupils, both inside or outsitieol.

We will exercise the greatest prudence at all times when discussions regarding
school/trust business arise outside a governing baaekting.

We will not reveal the details of any governing bozade.

We will ensure all confidential papers are held and disposegbpiopriately.

We will record any pecuniary other business interest (including those related to people we
INBE O2yySOGSR gAlKO GKIG 6S KIFI@S Ay 02yyS(
Register of Business Interests, and if any such conflicted matter arises in a meeting we will

offer to leave the meeting for the appropriate length torhe.

We accept that the Register of Business Interests will be published on the

a0K22f kiNHzZaGQa ¢S0aridSo

We will also declare any conflict of loyalty at the start of any meeting should the sitwzaitsmn

We will act in the best interests of the school as a whole and not as a representative of
any group, even if elected to the governipgard.

D (1 A
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Ceasing to be a governor/trustee/academy committeember
A We understand that the requirements relating to confidentiality will continue to apply after
a governor/trustee/academy committee member leawdfice

Breachof thiscodeof conduct

7

A If we believe this code has been breached, we will raisegbige with the chair and the
chair will investigate; the governing board will only use suspension/removal as a last resort
after seeking to resolve any difficulties or disputes in more construaiases.

A Should it be the chair that we believe Haeached this code, another governing
board member, such as the vice chair willestigate.

Adopted by the governing board of [name of school] on [date].

NGA Document
© National Governance Association 6




rww.nga.org.uk/knowledge-centre

Annex

The seven principles gdublic life

Originally published by the Nolan Committee: The Committee on Standards in Public Life was
established by the then Prime Minister in October 1994, under the Chairmanship of Lord Nolan, t
consider standards of conduct in various areggutdlic life, and to make recommendations)

SelflessnessHolders of public office should act solely in terms of the public interest.

Integrity - Holders of public office must avoid placing themselves under any obligation to people
or organisations that mght try inappropriately to influence them in their work. They should not
act or take decisions in order to gain financial or other material benefits for themselves, their
family, or their friends. They must declare and resolve any interests and relaifisnsh

Objectivity- Holdersof publicoffice mustactandtake decisionampartially,fairly and on merit,
using the best evidence and without discriminatiorbaas.

Accountability- Holdersof publicoffice are accountableo the publicfor their decisionsand
actionsand must submit themselves to the scrutiny necessary to erthise

Openness Holders of public office should act and take decisions in an open and transparent
manner. Information should not be withheld from the public unldssre are clear and lawful
reasons for so doing.

Honestyc Holders of public office should be truthful

Leadershig; Holders of public office should exhibit these principles in their own behaviour. They
should actively promote and robustly support thenciples and be willing to challenge poor
behaviour wherever it occurs.

NGA Document
© National Governance Association 7
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The Framework for Ethical Leadership in Education

The Ethical Leadership Commission has developed the following Framework for Ethical

Leadership to help school leaders take difficult decisions. As important as the language is, these
I NBy Qi 2dzad FAYS ¢2NRaszx (GKSe ctaNEcisivhSraking can 2 3
flourish.

1.

2.

Sl

Schools and colleges serve children and young people and help them grow into fulfilled and
valued citizens. As role models for the young, how we behave as leaders is as important as
what we do. Leaders should show leadership through the following persbaahcteristics or
virtues:

NGA Document
© National Governance Association 8

SelflessnesS$chool and college leaders should act solely in the interest of children

and youngpeople.

Integrity School and college leaders must avoid placing themselves under any
obligation to people or organisationkdt might try inappropriately to influence them

in their work. Before acting and taking decisions, they must declare and resolve openly
any perceived conflict of interest amdlationships.

Objectivity School and college leaders must act and take decisiopartially and

fairly, using the best evidence and without discrimination or bias. Leaders should be
dispassionate, exercising judgement and analysis for the good of children and young
people.

Accountability School and college leaders are accountable to the public for their
decisions and actions and must submit themselves to the scrutiny necessary to ensure
this.

OpennessSchool and college leaders should expect to act and take decisions in an open
and trans@rent manner. Information should not be withheld from scrutiny unless there
are clear and lawful reasons for doing.

HonestySchool and college leaders shouldthehful.

LeadershipSchool and college leaders should exhibit these principles in their own
behaviour. They should actively promote and robustly supportpitveciples ande

willing to challenge poor behaviour wherever it occurs. Leaders include both those
who are paid to lead schools and colleges and those who volunteer to gibnam

a. Trust leaders are trustworthy anceliable
We hold trust on behalf of children and should be beyond reproach. We are
honest about our motivations.

b. Wisdom leaders use experience, knowledge arsight
We demonstrate moderation and se#fwareness. We act calmly and rationally. We
serve our schools and colleges with propriety and good sense.

c. Kindnessieaders demonstrate respect, generosity of spirit, understanding and
good temper
We give difficult messagémimanely where conflict is unavoidable.

d. Justiceleaders are fair and work for the good of @ilildren
We seek to enable all young people to lead useful, happy and fulfilling lives.

dzL
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e. Serviceleaders are conscientious athatiful
We demonstrate humility and sedbntrol, supporting the structures, conventions a
rules which safeguard quality. Cagtions protect higiguality education.

f. Courageleaders work courageously in the best interests of children and young
We protect their safety and their right to a broad, effective and creative educatio
We hold one another to accouaburageously.

g. Optimism leaders are positive amshcouraging
Despite difficulties and pressures, we are developing excellent education to cha
the world for the better.
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Model governor role description

Role of a school governor

To contribute to the work of the governing board in ensuring high standards of achievement

for all children and young people in the school by:

msetti the school 6s

ng

m holding the headteacher to account for the educational performance of the school and its pupils
ial performance of the school and making sure its money is well spent

m overseeing the financ

Chair

vision,

ethos and strategic directi

Vice chair

Clerk

Buddy/mentor

Activities. As part of the governing board
team, a governor is expected to:

1. Contribute to the strategic discussions at governing
board meetings which determine:

Athe vision and ethos of the school

Aclear and ambitious strategic priorities and targets
for the school

Athat all children, including those with special
educational needs, have access to a broad and

balanced curriculum

At he school &s
of the pupil premium allocation

At he school 6s st af fi ngpolisigsr u c/t\etmsuriang semiod leakleesyhave deelbded timegequired
Athe principles to be used by school leaders to set other

school policies

b u dxpeadityre i nc |

2. Hold the senior leaders to account by monitoring the
s ¢ h o metfodngance; this includes
Aagr eeing the out c o nselfsevafuationm t he
and ensuring they are used to inform the priorities in the
school development plan

Aconsidering all relevant data and feedback provided on
request by school leaders and external sources on all
aspects of school performance

Aasking challenging questions of school leaders
Aensuring senior leaders have arranged for the required
udi awddts t? brg? garrled out and receiving the results of
those audits

policies and procedures and the school is operating
effectively according to those policies

Aacting as a link governor on a specific issue, making
relevant enquiries of the relevant staff, and reporting
to the governing board on the progress on the relevant
school priority

’e

Alistening to and reporting to {
pupils, parents, staff, and the wider community,

including local employers

| WelcometoGovernance 10THEDITION
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3. Ensure the school staff have the resources and support
they require to dotheirjobs well, including the necessary
expertise on business management, external advice
where necessary, effective appraisal and CPD (continuing
professional development), and suitable premises, and that
the way in which those resources are used has impact.

4. When required, serve on panels of governors to:

Aappoint the headteacher and other senior leaders
Aappraise the headteacher

Aset the headteacherds

€ pay
recommendations for other staff

Ahear the second stage of staff grievances and
disciplinary matters

Ahear appeals about pupil exclusions

The role of agovernor is largely a thinking and questioning
role, not a doing role.

A governor does NOT:

Awrite school policies

Aundertake audits of any sort i whether financial or
health and safety i even if the governor has the relevant
professional experience

Aspend much time with the pupils of the school i if you
want to work directly with children, there are many other
valuable voluntary roles within the school

Afundraise T this is the role of the PTA, the governing
board should consider income streams and the
potential for income generation, but not carry out
fundraising tasks

Aundertake classroom observations to make judgments
on the quality of teaching T the governing board
monitors the quality of teaching in the school by
requiring data from the senior staff and from external
sources

/Ado the job of the school staff i if there is not enough
capacity within the paid staff team to carry out the
necessary tasks, the governing board needs to
consider and rectify this

As you become more experienced as a governor, there are
other roles you could volunteer for which would increase
your degree ofinvolvement and level of responsibility (e.gas
achair of acommittee). This role description does not cover
the additional roles taken on by the chair, vice chair and
chairs of committees.

9 Further resources

In order to perform this role well, a governor is expected to:

Aget to know the school, including visiting the school
occasionally during school hours and gaining a
good understanding ofindt he
weaknesses

Aattend induction training and regular relevant training
and development events

Aattend meetings (full governing board meetings and
committee meetings) and read all the papers before
the meeting

a ,a@t inghg pegt interests of alpthe pupils of the school
Abehave in a professional manner, as set down in the
governing boarddés code of
strict confidence

Expenses:Governors may receive out of pocket
expenses incurred as a result of fulfilling their role as
governor and NGA recommends that a governing board
should have such an expenses policy. Payments can
coverincidental expenses, such as travel and childcare,
but not loss of earnings.

/ANl Academies

This description can also be adapted to cover the role of
trustees. In multiacademy trusts (MATs), it will need to
be reviewed for members of local governing bodies, who
may not have all these responsibilities.

This document can be adapted for use in recruiting
new governors: see www.nga.org.uk/guidance for
aversion which makes reference to the expectations
about the time commitment.

Welcometo Governance 10THEDITION |
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The school governance
recruitment and support service
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Types of Governor Roles

Essentially all governors have the same role. Their different titles usually indicate how they
came to be on the governing board, or what kind of organisation they are i

Academy Trustee (sometimes called a neexecutive director or director) An individual who is a
director under company law and a trustee under charity law of either a stdoile academy trust
(SAT), a mukacademy trust (MAT) or a Catholic academspany (CAC). They are appointed by
the members of the trust.

The trustees are responsible for the same three core governance functions performed by the

governing board in a maintained school: setting the direction, holding the senior leadership to
accountand ensuring financial probity. As charity trustees, they must also ensure that they are
complying with charity law requirements.

Academy Memberg The members of a trust are akin to the shareholders of a company. They
have ultimate control over the acadgntrust, with the ability to appoint some of the trustees and
GKS NAIKG G2 ' YSYR (GKS (NMzAGQa | NILAOESa 27

Chair of Governorg An individual elected by the governing board of to lead the governing board.
They should be elected every ye&taff governors and head teachers cannot be a chair, vice chair
or chair of a committee. Any other type of governor can be elected as a chair. In saacadgmy

trust the chair is usually appointed by the trustees.

Coopted Governorg This is an individudrom the community who has the skills and experience
which the governing board require. They will be appointed by the existing board, following an
interview.

Foundation Governorg, These are individuals whose appointment to the governing board is
approvedby the Diocese (Church) which is responsible for the school.

Local Authority (LA) Governar On a maintained school governing board there should be one LA
governor. They do not have to work for the LA but their appointment is always approved by the
localauthority. There are no LA governors in academies.

Parent Governoig An individual who has a child of legal school age16) and is elected by the
parent body to serve as a governor. They are usually parents who have a child on role at the
school, buttiis not a legal requirement. It is possible to be a parent governor because you have a
child of legal school age, but not attending the school at which you govern.

Staff Governorg Just what it sounds. An individual who is a member of staff, usuallyeeldgt
the staff, to ensure that staff views are represented on the governing body.

Quantum House | 224 Red Lion Court | Fleet Street | London EC4A 3EB www.inspiringgovernance.org
t 020 7566 4880 | enquiries@inspiringgovernance.org
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What governing boards and

school leaders should

expect from each other

This joint paper aims to improve the
effectiveness of school governance.
Underpinning it is an expectation that
governing boards and school leaders
will jointly develop effective working
practices which are mutually
supportive and respectful of each
otherod6s roles and

The use of the
this document refers to governing bodies
in maintained schools and trust boards in
academies. In multi academy trusts
(MATSs), boards may choose to delegate
some of their responsibilities to a
regional or academy level committee,
often termed a local governing body.
The use of the ter
includes those responsible for the
performance of a school, or group of
schools. This will include headteachers,
executive headteachers and chief
executives (CEOs), where they are the
lead executive with formal legal and
contractual accountability to the
governing board and/or where they
significantly support these aspects.

It is the view of our organisations that all
governing boards and school leaders
should meet the expectations set out in
this document; evidenced through the
adoption of a code of conduct.

School governance carries significant
responsibilities. There is more diversity
in school structures now and more
decisions to be made by governing
boards. As such
members of the governing board
understand the roles, remit and
responsibilities for their specific context.

it

Effective governance is essential for
the health and success of any
organisation. In any sector, when an
organisation fails, there has often been
a failure of governance. If we wish to
prevent any school or academy trust
failing its pupils, we need to ensure that
r e s governancehsistrongt i e s .

take their responsibilities seriously.

Governing boards must have:
9 the right people around the table

9 an understanding of their role

and responsibilities, including
m 6 s cthoseavhich may acthte to 6

them as an employer, such
as health and safety
responsibilities

9 a good chair

9 professional clerking

1 good relationships based on trust

9 relevant knowledge of the
school and/or Trusti the
curriculum, financial activities,
data, the staff, the pupils, the
parents, and the community

9 a commitment to asking
challenging questions to hold
school leaders to account

1 the confidence to have
courageous conversations in the

interests of the children and young

people

05 dJeAdot fehdeld in Fetidrh

must have:

1 an understanding of governance
(which could come from direct
experience of governing),
including acknowledging the role
of the school 6s

t er m OHffective governimggboards shoulld 6 i n
therefore be prepared and equipped to

fla willingness to provide information
in the most appropriate way in
order that the governing board can
carry out its role

fla willingness to be challenged

fireasonable time to devote to
ensuring professional
relationships are established with
governors and trustees

fithe skills and understanding to
develop effective working
relationships with the
governing board

1. The respective
roles of governance
and management

Governance is strategic and
management is operational. This
distinction between governance and
management needs to be clearly
understood by all, so that governors and
trustees are not asked to, and do not try
to, involve themselves in day to day
management. Governors and trustees
are there to govern, not to carry out other
work within a school on a pro-bono basis.
School leaders must not be micro-
managed. The governing board should
concentrate on matters related to strategy
and school improvement, delegating to
school leaders those tasks which are
operational (for example, drafting policies,
making judgements about teaching
quality, and recruiting and deploying staff
below senior leadership level).

The governing board, in partnership with

the organisationods | ead
determine and articulate a clear vision as

to where they want the school and/ or
Trusttobein3i5 yearsdé time. T

should lead to the identification of the

accountable body.




key strategic priorities that will drive the
agenda of governing board meetings. The
senior leader(s) will be responsible for
ensuring the strategy is delivered.

The governing board is responsible for
setting the culture and ethos of its
school(s) and it should ensure that this
is inclusive and provide equality of
opportunity for all its pupils and staff.

The governing board also has
responsibilities as the employer, although
these do not apply exactly the same way
in all types of schools. For example in a
multi academy trust the employer is the
academy trust and the board of trustees
will decide what to delegate to academy
committees. While for some maintained
schools the local authority is the employer,
the responsibility for discharging employer
functions are delegated to the governing
board as set out in legislation.

2. Developing and
supporting the governing
board

Principles:

Governors, trustees and school leaders
must fulfil their duties in accordance with
the seven principles of public life (the
Nolan principles): to act selflessly and with
integrity; to be objective and accountable;
to be open, honest and to demonstrate
leadership skills. They should also
understand their responsibilities under
equality legislation, recognising and
encouraging diversity and inclusion.

The Framework for Ethical Leadership in
Education has been developed by the
Ethical Leadership Commission to help
school leaders take difficult decisions and
support a culture in which ethical decision
making can flourish.

Skills audit:

We recommend that all governing boards
carry out a skills audit of governors and
trustees to identify skills gaps and
development needs, and how these can
be filled through recruitment and training.
NGA has a skills audit and matrix tool for
those governing in schools as well
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as one specifically aimed at MAT trustee
boards. These are both structured around
the DfEG6sS
governance which can be used to help
governing boards identify what they
should be looking for from individual
governors or trustees.

Recruitment:

When seeking to fill vacancies on the
governing board, the role, level of
commitment and level of responsibility
should be outlined, along with any
particular skills that the governing board
is seeking. Individuals from black and
minority ethnic (BAME) backgrounds
and those under 40 are significantly
under-represented amongst those
governing and boards should take
steps to encourage BAME and younger
candidates to apply.

Board vacancies should be advertised
as widely as possible locally and a
transparent process for recruitment
and selection, including interviewing
prospective candidates, should be
adopted. Inspiring Governance is a
national service which connects skilled
volunteers interested in serving as
governors and trustees with schools.

Induction:

There should be a clear expectation for
all new governors and trustees
(including staff governors and trustees)
to undertake both school based and
professional induction training, paid for
by the school or trust. The exact content
of the induction may vary depending on
the skills and knowledge of the new
recruit. This expectation should be set
out in writing in advance of a governor or
trustee appointment, and agreed to as
part of the code of conduct signed by
each governor or trustee.

Continuous professional
development (CPD):

Governors and trustees must be willing to
participate in ongoing relevant training,
both internal and external, and there must
be an appropriate budget commitment set
aside for this. Governors and trustees
need to continuously seek to update their
knowledge, including through identifying

Local L8
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good practice in other schools or trusts,
and meeting governors and trustees

c omp et en c y fromptlensehaots orikrusts. dhis can

also encourage collaboration between
schools or groups of schools to improve
outcomes for pupils.

Expenses:

Governors and
expenses should be reimbursed as per an
agreed policy but they should not receive
payment for their governance duties.

Governing board self-evaluation:

A governing board should regularly
evaluate its own impact. This should
include implementing a process for
reviewing the contribution of individual
governors and trustees, and identification of
any developmental needs.

The All Party Parliamentary Group (APPG)
on Education Governance and Leadership
published 620 key

governing board
questions for MAT boards to ask when
reviewing their

Succession Planning

It is good practice to develop recruitment
and development plans to replace board
members over time; no one should serve
for more than two four year terms in one
school.

3. Effective ways of working

Clerking:

All governing boards are required to
appoint a clerk (sometimes referred to as
a secretary). A clerk is one of the most
important people the governing board will
work with; an effective clerk is an
invaluable resource and a key elementin
the success of any governing board. The
clerk must be properly qualified and
remunerated; capable of servicing and
advising the governing board with
independence.

They should be employed with a separate
job description and a specific contract and
provide sufficient time to manage the
business of the governing board.

National
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They should receive ongoing CPD to
ensure that their skills and knowledge
remain up to date. The DfE has produced
a clerking competency framework that
governing boards can refer as well as
fundi ng OeGlerkingr nanc
devel opment

Chairing:

The school leader and the chair of the
governing board should communicate
regularly at mutually convenient times,
while understanding that the chair is unable
to take decisions on behalf of the governing
board (except in very limited situations). It is
considered good practice for a chair to
serve no more than six years in the role on
one governing board (under normal
circumstances).

The chair should seek external support
when necessary and be encouraged and
prepared to join the Governance
leadership development programmes
funded by the Department for Education.

Code of conduct:

We recommend that each governing
board adopts a code of conduct setting out
the expectations placed on governors and
trustees to be agreed by everyone on the
board. This code should set out any
expectations on confidentiality of sensitive
or personal information and include a
commitment to the seven principles of
public life. NGA has a model code for
schools to adapt.

Governors and trustees should do their
best to avoid conflicts of interest and
related party transactions, and must
declare any which exist. The National
Audit Office and Charity Commission
both provide useful advice on avoiding
these. Unless there are exceptional
circumstances, it is not considered
good practice to govern on more than
two boards.

Size and composition:

Within a broad regulatory framework set
out in regulations for maintained schools
and in the articles of association for
academies, governing boards are free to
determine their own size and composition.

In considering changes to their structure,
governing boards need to consider how
effective they are currently and whether
the priorities they have determined for the
school require additional skills or
experience on the board.

programmes?®d

Meetings:

It is the joint responsibility of school
leaders and the governing board to
ensure that meetings are well planned,
at appropriate intervals and with
manageable agendas. They should be
appropriate to the remit and driven by
school improvement priorities. Papers
must be provided at least seven days in
advance of meetings. The school leader
should be present or represented at full
governing board meetings. Governing
boards must have regard to the work-life
balance of school leaders when
arranging meetings, and school leaders
should have regard to governors and
trusteesd work and

Delegation:

The role of the governing board is to
ensure that areas for which they are
responsible are being delivered
effectively, rather than delivering it
themselves. Governing boards have
considerable freedom to delegate to
committees or to school leaders; they
should ensure they make effective use of
this. Governing boards should be mindful
of the need to retain a strategic focus and
delegate where appropriate to the school
leaders e.g. staff recruitment (governors
and trustees should not be part of
interview panels except for senior
leadership posts).

Maintained schools should set out their
governance structure and delegation
arrangements in a school delegation
planner. Academy trusts are required to
publish a scheme of delegation which
sets out what the board has delegated
and to whom, including to school leaders
and local academy committees.

Policies:

Governing boards should only decide
the principles guiding school or Trust
policies and should delegate the drafting

of policies and procedures to school
leaders. Governing boards must ensure
school leaders have the expertise or
access to the relevant external expertise
to carry out these responsibilities.

Local authority liaison:

Maintained schools should comply with
requirements set out in The School
Staffing (England) Regulations 2009 to
notify the local authority and to take
account of its advice in respect of the
performance, selection and dismissal of
the headteacher and deputy headteacher.

Appraisal of the school leader:

The governing body of an LA maintained
school is required to carry out the
performance appraisal of the headteacher
and must appoint an external advisor to
support it in doing so. Although not
mandatory, it is also good practice for

o acaflemyes tg havig i placergxeeutive |

leader/headteacher appraisal processes.

In a MAT itis common practice for the
performance management of the
individual school headteachers/leaders to
be carried out by the CEO, usually with
input from the chair of the local academy
board. The performance management of
the CEO is the role of the MAT trustee
board. Objectives should be closely
related to the agreed strategic priorities of
the organisation. A discussion on
development needs must be part of the
appraisal process.

It is important that an effective relationship
is developed and maintained throughout
the year; with any issues being dealt with
on an ongoing basis, not just at the point of
appraisal.

Duty of care and well-being:

The governing board must remember
that it has a duty of care to the school
leader, including ensuring a safe and
secure working environment, a
reasonable work-life balance, and
support for their well-being.
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4. Understanding
the organisation
and engaging with
stakeholders

The governing board monitors the work of
the school(s) and it is vital that it receives
the information required to carry out that
role promptly. Whilst much of the
information will come from the school
leader, the board should also seek external
advice and verification where possible

Information and reports provided
by the school leader

School leaders should provide the
necessary information to enable governors
and/or trustees to regularly monitor
progress against strategic priorities, targets
and budgets. This should include
information on the curriculum, outcomes
for pupils, behaviour and safeguarding.
Also teaching, staff performance, staff
welfare and financial information.
Governing boards should regularly review
the content, format and frequency of the
information requested to ensure it remains
useful and effective, while remaining
mindful of workload implications for school
leaders and staff.

Information provided by school business
professionals

School business professionals make a
significant contribution towards the effective
leadership and management of schools
and trusts, including the management of
financial resources; a core function of
governance. As the exact nature of the role
is often context specific, it is important that
governing boards both understand the
specific remit of the school business
professional 6s rol e
school or trust and how to best utilise the
information and support that they can
provide. ISBL Professional Standards
outline school business professional
functions and the knowledge required to
perform an SBP role. Guidance has been
published for headteachers and those
responsible for governance to support the
implementation of those standards.

School self-evaluation:

Governing boards must be involved in all
stages of the strategic planning cycle,
including the previous year review and the
setting of the priorities for the upcoming year
to reflect the challenges and opportunities
that the school or group of schools faces. It
can be very useful for a governing board
and school leaders to hold an annual joint
strategic planning session so that the vision,
ethos and strategy for the coming 3i 5 year
period are developed together.

School data:

of ficial DfE dat a
attainment and progress should be
discussed by governors and trustees
alongside the school

on

Governors and trustees should ensure
they are familiar with the way in which their
school(s) assess attainment and track
progress between external assessment
points. Trustees in MATs will need to
consider whether they have sufficiently
robust systems in place to enable them to
consolidate and compare data across their
schools.

Monitoring the wellbeing of staff

Governing Boards should use the
monitoring and evaluation of staff
wellbeing to implement strategies and
initiatives that create a healthy working
environment for all staff and help to
reduce excessive workload demands
from within the school.

Surveying pupils, staff, parents
and the community:

The governing board must understand the
needs of these groups, and make every
effort to obtain their views. This can be

done in a number of ways including parent
and student councils, written surveys, or
fodusgrotps.appl i es to the

Visiting the school or schools:

Visits during the school day provide
important opportunities for governors and
trustees to better understand their school or
Trust and to undertake their monitoring

role. Visits should always have a focus linked
to the strategic priorities, and governors need
to be clear about their role (i.e. they are not
inspectors). School leaders should welcome
governors and trustees to visit schools. Visits
should be arranged in accordance with an
agreed protocol which is communicated in
advance to governors and trustees and
school staff involved in visits.

All parties need to be sensitive to the
pressures of the school calendar, and
governorsandtruste e s ® ot her
commitments.

FéellSack ffofrPSfsted® '
Recognising that Ofsted inspections take
%Ia§e apvery, stht Eotticg, governors and
trustees should make every effort to be
available at the school for these. Inspection
activity and reporting in a MAT will reflect
which governance powers reside locally,
which are with trustees and which are with
leaders of the MAT. The CEO and trust board
will be informed of the inspection and invited
to attend. As many governors and trustees as
possible should take part in discussions with
Ofsted inspectors.

School leaders will support governors and
trusteesd requests t
at the beginning or end of the working day to
enable governors and trustees to attend. As
many governors and trustees, as possible, and
the CEO or equivalent, should attend the
feedback sessions at the end of an inspection.
A written note of this meeting should be taken
and made available to all those responsible for
governance at the school.

Reporting to the community:

The governing board must ensure it reports
to interested parties and the wider
community. This can be done in a large part
through the school 6s
other forms of communication should be
tohsidered. Governing boards should
consider producing an annual report for
parents.
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The role of the chair of governors should be viewed in the same light as that of the chair of the board
in any other sector. The role of the chair is demanding, complex and-facétied. The chair leads

the governing board ensuring it fulfils its fungfidac. ¢St t ® | 322 R OKI ANJ gAf €
2y GKS &GNYF GS3IA0d ¢KS OdzZ GdzZNB 2F (GKS o02FNR Aa
Sljdzr f a¢ o0dzi KlFa y2 RSTAYSR AYRAGARdAzZ f LJ2seSNID
and shape proposals to be discussed at the boaedtings.

The chair should facilitate the governing board working as a team to challenge, support and contribute
to the strategic leadership of the school. A well as leader of the boardchiagr isat times a
confidante, a manager, a critical friend, a cheerleader, an ambassador, an arbitrator, and possibly a
mentor and coach; the balance of these roles adopted will depend on the situation at hand and in
particular the experience and strengths of theadteacher.

Role Purpose: Leading governance in schools

To provide leadership to the governing board and ensure that governors/trustees fulfil their functions
for the proper governance of the school(s)

Leading governance in schools

1 To ensure that the g@rning board and headteacher have a shared sengaiose.
1 To ensure the governing board sets a clear vision and strategy fectio®l(s).
T ¢2 fSIR GKS 02FNR AY VY2YyAU2NRYy 3 (srSegkSI RG S

Leading andleveloping the team

9 To ensure the board has the required skills to govern well, and that appointments made
fill any identified skillgaps.

1 To ensure all governors/trustees receive appropriate induction, ongoing training as
needed and have tihorough understanding of theole.

7 ¢2 SyadnNB YSYOSNB 2F (GKS o621 NR FOG NBFaz2yl p

of conduct.
1 To develop a good working relationship with the vice chair, ensuring s/he is kept
fully informed and delegating tasks appropriate.
To ensure that board members feel valued and encourage tiesielopment.
To carry out a performance review of eagwvernor/trustee.
To ensure that there is a plan for succession for the chair;chie@ and any
committee chairs, and thdity recommending limits on office, there is always a mix of
new and experienced members.

=a =4 —9
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The chair, the headteacher and accountability

9 To build gorofessional relationship with the headteacher which allowdfomest
.conversations, acting as a sounding board and ensuring there are no surprises at meetings.
1 To meet regularly with the headteacher, which in normal circumstances is likely to
be monthly
1 To ensure that there are transparent and effective processes for the recruitment
and induction of theheadteacher.
1 To ensure appropriate governor/trustee involvement in the recruitment of sdaimters.
1 To ensure all governors concentrate on thaiiategic role, receive information fit
for purpose and hold the headteacheraocount.
T ¢2 20SNESS YR LINIAOALIGS Ay (GKS KSIFRGSIO
that appropriate CPD (continuing professional developmentasided.
1 To ensure thathe headteacher provides staff with an understanding of the role of
the governing board and acts as link between the.
1 Where required, represent the governing board in its dealings with external partners and
be an advocate for thechool.
i To attend schol functions (plays/sports days/prize giving) as appropriate and
encourage other governors to dm.
1 To ensure that complaints made to the governing board are dealt with in a timely
and effectivemanner.
1 The chair will also play a lead role in alegision to suspend theeadteacher.

Leading school improvement

f ¢2 SyadiNBS (GKS 062 NR Ad Ay@2f @&Rationiprocess & G NI 0 S

and that this feeds into the kegyriorities.
T ¢2 SyadsaNB G(KS 021 NRQa srdmgikpyiditess Aad F20dzaaSR
1 To take the lead in representing the governing board at relevant external meetings
with agencies such as Ofsted, the Department for Education and thealattalrity.
9 To ensure the board has mechanisms in place to obtairlistath to the views of
parents, pupils andtaff.
1 To ensure the governing board adopts a visits protocol which is linked to monitoring
key strategigriorities:
A The chair who should already have a good knowledge of the school will need to
consider whethes/he needs to continue such formal monitoring visits or
whether these are now best delegated to tteam.

© NGA 201!
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Leading governing boatalisiness

1 With the clerk and the headteacher, to plan for theard meetings, ensuring that
F3SyRIFa F¥20dza 2y (GKS 0621 NRQa 1 S& NBalLlRyaiao
unnecessary paperwork.

1 Chair meetings effectively and promote an open culture on the governing board that
allows ideas and discussion tarive whilst ensuring clear decisions are reached as quickly
as possible.

1 To collaborate with the clerk to establish effective working procedures and sound
committee structures.

1 To ensure that decisions taken at the meetings of the governing bodynaiemented.

1 To ensure the governing board appoint a professional clerk capable of providing advice on
GKS 02FNRQa& TFdzyOlA2ya dévegldpedii K & ak KS Aa | LI

Appointing the Chair

In maintained schools and standalone academies this is a decision for the governing board. NGA
YSYoSNE OlFy &aSS bD! Qad NBO2YYSYyRSREdINRaB&E & T2 NJ
In multracademy trusts (MATS) the chair of the Board of Directors will be appointed by the

other

directors. The chair of any local governing committee/board will be appointed according to the

rules that the MAT boardds put in place. This may affect the role of the chair as the MAT may

retain some of the functions described above at Board level.

What skills/attributes should a chair have?

Candidates for chair should be able to demonstrate a good selection of thedatkibutes set
out below:
1 Commitment to theschool
1 Good understanding of the environment in which the school is operating and wider
education policy
1 Personaintegrity
Negotiation and diplomacykills
Good understanding of the legadsponsibilities of the board as both individuals and
a corporateentity
Strong communicatioskills
Good organisationalkills
Ability to thinkstrategically
Ability to prioritise
Ability to chair meetingsvell
Ability to have courageousonversations and make couragealecisions
Ability to build and get the best out oftaam
Capacity to process information quickly and understand relevant data
Ability to delegate

= =4
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http://www.nga.org.uk/Adverts/Procedure-for-Electing-a-Chair-and-Vice-chair-fina.aspx
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What arethe extra time commitments?

The expectation for charity trustees is that the time commitment should be betwee20ldhays a

year, with the chair of the board being at the upper end of the time commitment. There are many
similarities between chairs of gowreng boards and charities (indeed academies are charitable
companies) so you should aim to keep your commitment at or below the 20 day limit. If you are

finding your commitment is significantly more than 20 days then it may be productive to sit down

and work out what you are spending your time on, whether it is strictly necessary and/or whether it
can/should be delegated to someone else.

CdzZNIIKSNJ F RGAOS IyR FdZARFYOS o2dzi ft 2F GKS |
¢ KS / KI A NX#aed.), avilgbie At Hiscounted rate to members.

The Chairs dBovernors Leadership Development progranpravides opportunities for chairs and
aspiring chairs to develop their leadership skills. The progradeueloped by the National College
is provided by a number of licensees around the country and the NGA in conjunction with the
Eastern Leadership Centre is one of those licensees for the prograreeee
www.leadginggovernance.org

NGA Governance Leadership 360 Diagnostic

How do you know if you are a good chair? Working with the Eastern Leadership Centre (ELC), NGA
has launched aew 360 diagnostidesigned especially for chairs of governing boards. The NGA 360

2yt AYS (22t O2yadzZ Ga OKIFIANBRQ O2ftf Sk 3dzSa (2 LINZ
FYR 2LIAYA2YAa gKAOK F2N) | 02 Yidianke Tha epobainR S & O NJ
to offer comprehensive information regarding areas of strength, as well as areas where

improvement may be required

© NGA 201!
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http://www.leadginggovernance.org/
http://www.nga.org.uk/Services/Governance-Leadership-360.aspx

Key Guidance for
GoverningBoards




Key Guidance Intro to Governance Programir

DfE Governance handbook and competency framewoiks schools)

9 GovernanceHandbook

https://assets.publishing.service.gov.uk/government/uplog

9 Competency framework fagyovernance

s/system/uploads/attachment data/file/788234/governae

1 Clerkingcompetencyframework

handbook 2019.pdf

Constitution and procedures guidand®laintained schools only)

The School Governance (Roles,
Procedures and Allowances) (England)
Regulations 2013

https://www.gov.uk/government/publications/schoel
governancerequlations2013

Constitution of governing bodies of
maintained schools

https://www.gov.uk/government/publications/constitution
of-governingbodiesof-maintainedschools

Key guidancéMaintained schools only)

School teachers' pay amnditions

https://www.gov.uk/government/publications/schoel
teacherspay-and-conditions

National curriculum in England: primary
curriculum

https://www.gov.uk/government/publications/national
curriculumrin-englandprimary-curriculum

National curriculum in England: seconda
curriculum

https://www.gov.uk/government/publications/national
curriculumrin-englandsecondarycurriculum

Schemes for financing schools

https://www.gov.uk/government/publications/schemes
for-financingschools

What maintained schools must publish
online

https://www.gov.uk/guidance/whaimaintainedschools
must-publishonline

Charging for school activities

https://www.gov.uk/government/publications/charging
for-schootactivities

School complaints procedures: guidance
for schools

https://www.gov.uk/government/publications/schoel
complaintsprocedures

Whistleblowing procedure for maintaineg
schools

https://www.gov.uk/quidance/whistleblowingprocedure
for-maintainedschools



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/788234/governance_handbook_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/788234/governance_handbook_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/788234/governance_handbook_2019.pdf
https://www.gov.uk/government/publications/school-governance-regulations-2013
https://www.gov.uk/government/publications/school-governance-regulations-2013
https://www.gov.uk/government/publications/constitution-of-governing-bodies-of-maintained-schools
https://www.gov.uk/government/publications/constitution-of-governing-bodies-of-maintained-schools
https://www.gov.uk/government/publications/school-teachers-pay-and-conditions
https://www.gov.uk/government/publications/school-teachers-pay-and-conditions
https://www.gov.uk/government/publications/national-curriculum-in-england-primary-curriculum
https://www.gov.uk/government/publications/national-curriculum-in-england-primary-curriculum
https://www.gov.uk/government/publications/national-curriculum-in-england-secondary-curriculum
https://www.gov.uk/government/publications/national-curriculum-in-england-secondary-curriculum
https://www.gov.uk/government/publications/schemes-for-financing-schools
https://www.gov.uk/government/publications/schemes-for-financing-schools
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/government/publications/charging-for-school-activities
https://www.gov.uk/government/publications/charging-for-school-activities
https://www.gov.uk/government/publications/school-complaints-procedures
https://www.gov.uk/government/publications/school-complaints-procedures
https://www.gov.uk/guidance/whistleblowing-procedure-for-maintained-schools
https://www.gov.uk/guidance/whistleblowing-procedure-for-maintained-schools

Constitution, procedures and financial guidan¢écademy and free schools only)

Academies Financial Handbook

https://www.gov.uk/quidance/academieBnanciat
handbook

Model articles of association for acaden
trusts (Ask for a copy for your trust)

https://www.gov.uk/government/publications/academy
modeltmemorandum-and-articlesof-association

Convert to an academy: documents for
schools

https://www.gov.uk/government/collections/convesto-
an-academydocumentsfor-schools

Model Academy and free school funding
agreement: multiacademy trust
(Ask for a copy for your trust)

https://www.gov.uk/government/publications/academy
andfree-schoolfundingagreementsmulti-academytrust

Education & SkillBunding Agency (EFSA
Regulates academies, further education
and sixtkform colleges, and training
providers, intervening where there is riskh
of failure or where there is evidence of
mismanagement of public funds.

https://www.gov.uk/government/organisations/education
and-skillsfundingagency

What academies, free schools and
colleges should publish online

https://www.gov.uk/quidance/whatacademiedree-

schoolsand-collegesshouldpublishonline

Key guidancéAll schools)

Statutory policies for schools

https://www.gov.uk/government/publications/statutory
policiesfor-schoolsand-academytrusts

Keeping children safe in education

https://www.gov.uk/government/publications/keeping
childrensafein-education-2

Working together to safeguard children

https://www.gov.uk/government/publications/working
togetherto-safeguarechildren-2

Pupil premium: funding and accountabili
for schools

https://www.gov.uk/quidance/pupHpremium-effective-
use-and-accountability

PE and sport premium for primary schoo

https://www.gov.uk/guidance/peand-sport-premium-or-
primary-schools

Supporting pupils with medical condition
at school

https://www.gov.uk/government/publications/supporting
pupilsat-schootwith-medicatconditions-3

SEND code of practice: 0 to 25 years

https://www.gov.uk/government/publications/sendode
of-practice0-to-25

Standards for school premises

https://www.gov.uk/government/publications/standards
for-schoolpremises

School security

https://www.gov.uk/government/publications/schoel
and-collegesecurity

Health and safety in schools

https://www.gov.uk/government/publications/health
and-safetyadvicefor-schools

Standards for school food in England

https://www.gov.uk/government/publications/standards
for-schootfood-in-england
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https://www.gov.uk/government/collections/convert-to-an-academy-documents-for-schools
https://www.gov.uk/government/collections/convert-to-an-academy-documents-for-schools
https://www.gov.uk/government/publications/academy-and-free-school-funding-agreements-multi-academy-trust
https://www.gov.uk/government/publications/academy-and-free-school-funding-agreements-multi-academy-trust
https://www.gov.uk/government/organisations/education-and-skills-funding-agency
https://www.gov.uk/government/organisations/education-and-skills-funding-agency
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.gov.uk/government/publications/statutory-policies-for-schools-and-academy-trusts
https://www.gov.uk/government/publications/statutory-policies-for-schools-and-academy-trusts
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability
https://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools
https://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/standards-for-school-premises
https://www.gov.uk/government/publications/standards-for-school-premises
https://www.gov.uk/government/publications/school-and-college-security
https://www.gov.uk/government/publications/school-and-college-security
https://www.gov.uk/government/publications/health-and-safety-advice-for-schools
https://www.gov.uk/government/publications/health-and-safety-advice-for-schools
https://www.gov.uk/government/publications/standards-for-school-food-in-england
https://www.gov.uk/government/publications/standards-for-school-food-in-england

Key guidancéAll schools)

Parental responsibility: guide for schools
and local authorities

https://www.gov.uk/government/publications/deatio
with-issuesrelatingto-parentatresponsibility

School exclusion

https://www.gov.uk/government/publications/schoel
exclusion

School admissions code

https://www.gov.uk/government/publications/schoel
admissionscode-2

School admissions appeals code

https://www.gov.uk/government/publications/schoel
admissionsappealscode

School uniform: guidance for schools

https://www.gov.uk/government/publications/schoel
uniform

Schools causing concern

https://www.gov.uk/government/publications/schools
causingconcern-2

Sex and relationship education

https://www.gov.uk/government/publications/relation
shipseducationrelationshipsand-sexeducationrse-
and-health-education

Early years (under 5s) foundation stage
framework(EYFS)

https://www.gov.uk/government/publications/earhyears
foundationstageframework-2

Headteachers' standards

https://www.gov.uk/government/publications/national
standardsof-excellencefor-headteachers

¢SFOKSNBQ {dFyRINR

https://www.gov.uk/government/collections/teachers
standards

Find an Ofsted inspection report

https://reports.ofsted.gov.uk/

Equality Act 2010: advice fechools

https://www.gov.uk/government/publications/equality
act-2010-advicefor-schools

Running a school

https://www.gov.uk/topic/schoolscollegeschildrens
services/runnineschoolcollege

DfE School Governance updates

https://www.gov.uk/government/publications/schoel
governanceupdate

Data protection: toolkit for schools (inc
GDPR)

https://www.gov.uk/government/publications/data
protectiontoolkit-for-schools



https://www.gov.uk/government/publications/dealing-with-issues-relating-to-parental-responsibility
https://www.gov.uk/government/publications/dealing-with-issues-relating-to-parental-responsibility
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-admissions-code--2
https://www.gov.uk/government/publications/school-admissions-code--2
https://www.gov.uk/government/publications/school-admissions-appeals-code
https://www.gov.uk/government/publications/school-admissions-appeals-code
https://www.gov.uk/government/publications/school-uniform
https://www.gov.uk/government/publications/school-uniform
https://www.gov.uk/government/publications/schools-causing-concern--2
https://www.gov.uk/government/publications/schools-causing-concern--2
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/national-standards-of-excellence-for-headteachers
https://www.gov.uk/government/publications/national-standards-of-excellence-for-headteachers
https://www.gov.uk/government/collections/teachers-standards
https://www.gov.uk/government/collections/teachers-standards
https://reports.ofsted.gov.uk/
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/topic/schools-colleges-childrens-services/running-school-college
https://www.gov.uk/topic/schools-colleges-childrens-services/running-school-college
https://www.gov.uk/government/publications/school-governance-update
https://www.gov.uk/government/publications/school-governance-update
https://www.gov.uk/government/publications/data-protection-toolkit-for-schools
https://www.gov.uk/government/publications/data-protection-toolkit-for-schools

Key Documents for
GoverningBoards




Key Documents List Structure, function and framework documents for governors

Improvement/Development Plan

document which would be updated termly and
governors should get regular updates on progress
towards targets and impact of the plan.
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Document Title Description 20| <0
Code of Conduct Sets outexpectations of behaviour and conduct of a Vv Vv
members.
Instrument of Government [ 53t R2 OdzvSyu 2dzut AyAy \% U
formal constitution.
[ SALf R20dzyYSy il 2dzit AyAy,|
Articles of Association companyobjectives, formal constitution, and legal u \%
obligations.
Scheme of Delegation How the trust has agreed to _de_legate any legal duti U vV
to the governing boards within its trust.
Decision Planner Deqspns which cannot be_ delegated in law by a Y U
maintained school governing board.
Terms of Reference for /| 20SNE ¢KIG GKS O2YYAdd v v
Committees delegated by the full board or trust.
o If governors can claim expenses for certain items, i
D2UJSNY 2NRQ !t f 7 mustbedocumented in a policy and agreed by the | V \%
board.
How meetings will be conducted and managed and
Standing Orders for meetings | what may happen in certain situations, e.g. when \% \%
YSSGAYy3Ia 2@0SNNHzy 2N R2Yy
AnnualGovernance Statement Irr;s(;:r?demles, thisincluded as part othe annual Vv vV
. . Covers appropriate behaviour and management of
School Visits Policy for Governo 50K22f GAaAia RANAY3I 0K \% \%
Financial Year BudgBtan Sets the expected school finances for t_he year and Vv vV
what the school has planned to spend it on.
Local authorities are required to publish schemes fq
Scheme for Financing Schools | financing schools, setting out the finanaialationship| v U
between them and the schools they maintain.
All schools will undergo an Ofsted inspection which
Ofsted Report provides a judgement on how well the school is doil V \%
All reports are published online.
HT reporting on the strategic elements and delegat
Al B Al R & < functions of the operation of the school to the
: : dhbr ( :
g(i/érnlzrl; ShOKR ©o governing board, to enable them to understand key| V \%
priorities, and where the school needs to focus its
strategies andesources.
School prospectus il:lsoethcstatutory but shows how the school markets Vv Vv
An important document for all schools. Governing
boards should have an input into the plans for
School development in all areas of school life. This is a live Vv vV
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Document Title Description 20| <o
School Self Evaluation Form (SE An online form for schools to evaluate their own
performance and provision against the key judgems v v
in the current Ofsted inspection framework.
Not necessarily who is in which post, but what the
overall staffingstructure looks like so if changes are
. . \% \%
School Staff Structure needed, the board can identify why changes are
needed and what the impact could likely be.
Data Dashboards for governors | Provide governors with a clear picture of where the Vv vV
(FFT, ASP, etc) pupils stand irterms of achievement at each level.
There are some policies which all schools must hay
Statutory school policies place and this is the duty of the board. Policies will |V \%
inform decision making.
Minutes of Board Meetings AlegalandJdzo f A O NBO2NR 2F (| Vv v
Induction Pack (bespoke to LT @2dzNJ a0OK2 2 -akk Isyfold L Vv vV

school)

contain some of the above documents.
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Tools and Checklists:

Glossary

Need advice?

For advice on any issue, GOLD members have access to GOLDIine legal advice
5pm weekdays. Find out more T: 0121 237 3¥@&%v.nga.org.uk/goldline

WwwW.nga.org.uk/guidance
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Glossary

AcademyAcademies are publicly funded independent schools. Academies have different
governancearrangements from other schools

Academy committeeA committee of the trust board in a Multi Academy Trust (MAT). The role
YR NBalLlRyairoAftAde 2F lye O2YYAGGSS Aa RSTA
Academy converteA school which converted to acaderstatus voluntarily (usually high

performing at the time of conversion), having previously been a local authority maintained school

Academy sponsor led school which converted to academy status with the support of a sponsor
(usually lower performing at #htime of conversion)

Admissions Cod@& document providing statutory guidance on schools admission with which all
schools must comply

Articles of AssociatiomheArticles of Association is the formal governing document for an
academy and sets out its rules for operating, including the composition of the governing board

ASCIlAssociation of School and College Leadexheadteacher union

Associate member#ndividuds appointed by the governing body of a maintained school. They are
not part of the governing body, but are allowed to attend meetings and sit on committees and can
be given voting powers. They are appointed fet §ears, with the opportunity for re

appantment. An associate member could be a pupil, member of staff or someone with expertise
AY I LI NIOAOdzZE I NJ I NSF® ! OF RSYASaQ lgoErmoBtoSa 2
committees and give them voting rights

A levelGeneral Certificate ofdtication Advanced levelusually completed by some 1¥B year
olds after GCSE

ASPAnalyse school performaneea DfEservice, providing schools and other existing user groups
with detailed performance analysis to support school improvement

Assessment vithout levels A common phrase to describe changes to the primary curriculum.
Grade descriptions and levels have now been removed from the national curriculum and it is up t¢
primary schools to decide how they track pupil progress and attainment. ChildHestilvsit SATs
exams in KS1 and KS2 as a national benchmark, however they will no longer be given a grade.
Instead, they will be given a scaled score, with a score of 100 or above showing that a pupil has
met national expectations

ATLAssociation of Tedners and Lecturersa union for education professionals

Attainment 8 A headline measure of school performance at GCSE introduced from 2016.
Measures the achievement of a pupil across English, maths and six further qualifications (three o
which must couhin the EBacc measure)

NGA Glossary 2017
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Attainment targetsThese establish what children of different abilities shoulcekpected to know
and be able to do by the end of each key stage of the national curriculum

AWPUAgeWeighted Pupil Unig the sum of money allocated to the school for each pupil
according to age. This is the basic unit of funding for the school

Baseline asessment 8 4 SaaYSyd 27F LlzLIAf a Q c¢ltidnotstanftonShyiii 2
many local authorities encourage schools to carry it out. Schools may now decide to conduct
baseline assessments in reception, but again this is not a statutory reggmte

Capital fundingl LISY RAYy 3 2y LINRP2SO0las AYLINROSYSydaxz |
buildings

/ Kl A NIk main@ingd Bcfiools the chair is allowed to take decisions without asking the
governing body if a delay will be detrimental to theheol, a member of staff, a pupil or a parent.
In academies, this power is not automatic and must be delegated to the chair

Chief Executive Officer (CED)e lead professional and head of the executive branch for a group
of academies known as a mudtcadamy trust (MAT). Although not being a headteacher in any
school, they will be ultimately accountable to the governing board for all aspects of the MAT as a
whole

Coastingschodl a4 0K22f 2NJ I OF RSY®& gK2aS LISNEaadagl y O
definition and is therefore eligible for intervention

Clerk¢e KS /£ SN] Aa GKS WO2yadAGdziazylt O2yalOASy
governance, constitutional and procedural matters. They also offer administrative suppos to th
governing board and relay information on legal requirements

CollaborationAn agreement between two or more schools to work together on one particular
issue. They keep their individual governing boards, but may set up a joint committee to which the
can celegate powers

Community school#aintained schools at which the Local Authority (LA) is the employer, owns
the land and buildings and sets the admission criteria. The LA also take a proportion of income

1y26y Fa WwWi2L) at A OSQ rvieds biichiak I9R, IegeRtZIA 3 A 2y 2F O|S

Community special schoolglaintained schools which make special educational provision for
pupils with statements of special educational needs and disabilities (SEND) or education, health
and care plans (EHCs), whose needs otiba fully met from within mainstream provision. The LA
is the employer, owns the land and buildings and sets the admission criteria

Competency framework for governancg document developed by the DfE, setting out the skills,
knowledge and behaviours need for effective governance

Competitive tenderingObtaining quotes or tenders from alternative suppliers before awarding
contracts

NGA Glossary 2017
© National Governance Association 2 4

ury

,
O«
'daYy




www.nga.org.uk/guidance

Coopted governor/trustee Appointed by the governing board, generdigsed ortheir skills
CPDContinuing Professional Development for school staff or the governing board
DDADisability Discrimination Act

Delegated budgeMoney provided to schools, which governors can managbeit discretion

Delegated powerdAuthority given to a committee, an individual governor or the headteacher to
acton behalf of the governing board. In multi academy trusts this also refers to powers
delegated to academy committees

Designated persoriaise with other services on behalf of young people in care and has a
responsibility for promoting their educational achievement

DfEDepartment for Educatioq the government department responsible for schools and children
(formerly DCSF)

Directed time- Timewhen a teacher must be available to carry out duties, including attending
staff and parent meetings, under the direction of the headteachamaximum of 1265 hours in
a school year

DisapplicationA term used where national curriculum requirements may ayoply to a pupil
DSCGDedicated School Gragtfunding from central government to the LA, the majority of which is
0§KSYy RStS3aFiSR RANBOGft& (2 AYRAGARIZ f aO0OK2?2
EEREducation endowmerfoundation

EALEnNglish as aAdditionalLanguage

EBacd a4 O0OK22f LISNF2NXI YOS YSIadzaNE o6FaSR 2y | Of
of English, maths, history or geography, the sciences and a language

EBDEmotional and Behavioural Difficulties

Education Foruntstablished byhe government as a consultative group including the National
D2JSNY2NBQ ! 3a20A1FGA2Y o6bD!0x GKS [20Ft D20
headteacher unions

ESFAducation and Skills Funding Ageqeysingle funding agen@ccountable for funding
education and training for children, young people and adults (formerly the EFA and SFA)

EHC plang&ducation, health and care plagshe document which replaces statements of SEN and
Learning Difficulties Assessments for childred gaung people with special educational needs

ESCEducation Supervision Order, which LAs may apply for to deal with cases of poor attendance
at school

EthosThe morals, values and beliefs that do, or at least should, underpin the school culture

NGA Glossary 2017
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EWOEducation Welfare Officeyl LINPFSaaA2ylf 2NJ] SN s6K2 OAA
attendance problems and other welfare matters inaoeration with the school

Ex officioAble to attend meetings by virtue of holding a particular office
ExclusionThe temporary or permanent removal of a pupil from school for serious breaches of the
a0K22ft Qa O0SKIFI@A2dzNI YR RA&AOALI AYyS LIRf Al

Executive headteachddnlike a traditional headteacher who leadseoschool only, an executive
headteacher is the lead professional of more than one school; or a lead professional who managg
a school with multiple phases; or who has management responsibility significantly beyond that of
a single school site

Executive laders Those held to account by the board for the performance of the organisation. This

may be the CEO, executive headteacher, headteacher or principal, as well as other senior
employees/staff, depending on the structure of the organisation

Extended schools/ Enrichment servic8shools that provide a range of services and activities
often beyond the school day, to help meet the needs of the pupils, their families and the wider
community

FederationTwo or more local authority maintained (ormaonunity) schools governed by one
governing body

FFTFischer Family Trusta nonprofit company that provides data and analyses to LAs and
schools in England and Wales

Form of entryThe number of classes of 30 children that a school admits each year
Founddion governor/trustee Appointed by the foundation board

Foundation school#aintained schools in which the governing body is the employer, owns the
land and buildings and sets the admission criteria

Foundation special schoolgaintained speciaschools, which have the same freedoms as
foundation schools (see above)

Foundation stageCurriculum followed by children below statutory school age, in schools and
nursery/preschool provision

Free schooA type of academy, either a new school set up spnse to parental demand or a
fee-paying school joining the state education system

FSMFree school mealspupils are eligible for FSM if their parents receive certain benefits

Funding agreementThe document which sets out the relationship between an acagdMAT and
the Education Funding Agency (EFA)/Department for Education (DfE)

GCSkKseneral Certificate of Secondary Education

NGA Glossary 2017
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Governor services | @ o2 ddBAS/Q Ay fF NHSNJ a! ¢&a odzi 2F0Sy

services provide essential support to the governing board which may be in the form of training,
advice or clerking services. This has historically been offgreédeblocal authority through a
service level agreement. Academies and maintained schools are free to buy into their local

FdzG K2NARG@dQa JI20SNY2NJ aSNBAOSa 2NJ 4aSS{1 I faGSN

Governing boardRefers to the board of maintained schools (goverringdy) and
academies/MATSs (board of trustees)

Governing bodyRefers to the governing body of a maintained school only

Headteacher Boardach Regional Schools Commissioner (RSC) has a board of elected
headteachers of academies in their area to advise onsamndtinise their decisions

HLTAHigher Level Teaching Assistant

HMCIl SNJ al 2SaiéeQa / KAST LyaLlSOGu2N 2F {OKz22f a
HMII SNJ al 2SadeQa LyalLlSOG2N

HSEHealth and Safety Executive

IEPIndividual Education Plan for pupils with special educational needs

IGCSHnternational GCSE

INSETn-Service Education and Trainiggourses for practising teachers and other school staff

Instrument of GovernmentA legal document setting out the composition of maintained school
governing bodies

KS &4 Key stages-4. The four stages of the national curriculum: KS1 for pupils aged&S2 for
7-11; KS3 for 1:14; KS4 for 1-46. KS5 applies to 18 yearolds but is not part of the national
curriculum

Learning link- NGA Learning Link is a comprehensiaéne training platform for governors and
trustees on the full range of their responsibilities

Local associatior group of governors and trustees from different schools in the local area. Local
associations vary in size and capacity. The smallest Issatiations may offer an informal

support network for local governors whereas larger local associations may organise useful local
events and provide formal support and training opportunities

LALocal authorityg the LA has certain responsibilities regagleducation, for example the
educational achievement of lookeafter children and for school places planning. It will also
provide other services to schools, which may be provided via a service level agreement to
maintained schools and in many cases acaegsm

NGA Glossary 2017
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LA GovernoNominated by the LA but appointed by the governing body

LACLooked After Childreq Children who are in care provision. May also refer to children who
have been in care at any time the last six years

LGALocal Government Associatigmational organisation supporting and representing local
government

LGBLocal governing bodya term often used to describe a committee of a trust board for an
individual school within a MAT. See@,Gcademy committee

LGQ.ocal governing committega term often used to describe a committee of a trust board for
an individual school within a MAT. See LGB, academy committee

LACSEGocal Authority Central Spend Equivalent Giatite fundingacademies receive to meet
their additional responsibilities

Maintained schoolsPublicly funded schools overseen by the local authority. These schools must
follow the national curriculum and national pay and conditions guidelines.

MAT Multi academy trust, where two or more academies are governed by one trust (the
members) and a board of trustees (the trustees)

MAT boardCommon term for the board of trustees overseeing a multi academy trust
Mixed ability A teaching group in which children of all abilitiee saught together
NAHTNational Association of Head Teachews headteacher union

NASBMNational Association of School Business Managers

NASUWTNational Association of Schoolmasters Union of Women Teachaetsaching union

National CollegeNational College for Teaching and Leadersipe organisation responsible for
national training programmes for school leaders, aspiring school leaders and the development of
f SFRSNAR 2F / KAfRNByQa { SNIDA OS A d Profgssiondl NI A O dzt
vdzl t ATAOFGA2Y FT2NJ I SIFRAKALIZ (GKS /KFANR 2F D
braGA2ylf /SNl AQ 5S@St2LIYSyd tNRIANIYYS

National curriculumThis was established by the 1988 Education Reform Act to ensure that all
pupils receive a lmad and balanced education, which is relevant to their needs. Academies do not
need to follow the national curriculum, but many still choose to

National Schools Commissioner (NFCgivil servant responsible for-@odinating the work of the
eight RSCs

NFERNational Foundation for Educational Research

NGAb I GA2Y It D2GOSNYy2NBRQ ! a320AFGA2yd ¢KS yI GA
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Non-teaching (support) stafMembers of the schodtaff employed to provide services in a
school, such as teaching assistants, cleaners and office staff

NORNumber on roll

NPQHNational Professional Qualification for Headstipaining for new or aspiring headteachers
NQTNewly Qualified Teacher

NUTNational Union of Teachersa teaching union

Ofqual Office of the Qualifications and Examinations Registée regulator of examinations and
qualifications

Ofstedh TFAOS T2NJ { G} yRINRA AY 9 Rgld balyiwhighinspedtsh f R

education and training for learners of all ages and inspects and regulates care for children and
youngpeople

PANPublished Admissions Numbethe number of children the LA (or governing board of a
foundation or voluntary aided school or academy trust) detmes must be admitted to any one
year group in the school

Parent governorftrusteea SYO SNJ 2F GKS 3JI20SNYAy3 o62F NR St
pupils

Partnership governoin schools with a religious character these governors must be appointed
with the purpose of preserving and promoting the religious ethos

Peripatetic teacheiOne who teaches in a number of schools, to give specialist instruction, e.g. in
music

PE and sports igmium Funding for years 1 to 6 to provide additional PE and sport beyond that
already provided in the curriculum

PFIPrivate Finance Initiative enables local authorities to enter into contracts with the private
sector for the provision of new and/or imgved capital assets (infrastructure for example) and
related services

PGCPostGraduate Certificate of Education

PGRParent Governor Representatigeelected to serve on a local authority committee
discharging the education functions of the LA

PlPerformance Indicators (sometimes called key performance indicators). Used to evaluate the
success of a school or of a particular activity in which it engages

PPAPIlanning, Preparation and Assessmei0% guaranteed nenontact time for teachers

Progress & healline measure of school performance at GCSE introduced from 2016. It aims to
capture the progress a pupil makes from the end of KS2 to the end of KS4

NGA Glossary 2017
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PRPPerformance Related PayschoolsF 2 f f 2 Ay 3 (GKS {¢/t5 Ydzad y?2
linked to their performance

PRUPupil Referral Unit alternative education provision for pupils unable to attend a mainstream
school or special school

PSFPastoral Support Programme for pupils at sesioisk of permanent exclusion
PTAParent Teacher Associatigror PSA (Parent Staff Association)
PTA UKNational membership organisation for parent teacher associatiasmerly NCPTA

PTRPupil/Teacher Ratiq this is calculated by dividing the numberpfpils in a school by the
number of fulltime equivalent teachers

Public Sector Equality Dutyecisions affect people who are protected under the Equality Act 2010

Pupil premiumFunding allocated to schools to support pupils eligible for FShgre, or who
have parents in the armed forces

Pupil profile. NBI R S@F fdz2r GA2y 27F | LldzLIA f Qthis foa®dN#&arR v |- f
2F (KS LlzLIAf Qa wSO2NR 2F ! OKAS@GSYSyi

QTSQualified Teacher Status

Quorate A meeting is quorate if a sufficienumber of members are present. Decisions can only
be ratified if a meeting is quorate

QuorumThe minimum number of members present at a meeting before decisions can be made

Regional Schools Commissioners (R&D&) servants that act on behalf ibfe Secretary of State.
Their responsibilities include intervening in underperforming academies and free schools, making
decisions on conversion to academy status, and encouraging and deciding on applications for
academy sponsors. There are eight RSCsngpaifferent regions, reporting to the Schools
Commissioner.

ResolutionA formal decision which has been proposed, seconded and agreetinecessarily by
a votecg at a meeting

Revenue fundindgRevenue funding can be spent to provide services and buysitbat will be
used within a year. Examples include salaries, heating, lighting, services and small items of
equipment

ROARecord of Achievement

NGA Glossary 2017
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SACRIBtanding Advisory Council on Religious Edonatlocal statutory board which advises on
religious education and collective worship

SATsStandard Assessment Tagkissed for national curriculum assessment

Scheme of delegatioA document defining the lines of responsibility and accountability in & MA
sometimes referred to as a Roles and Responsibilities document

School business managér professional employed by a school with responsibility for financial
management and often other areas such as human resources and health and safety managemern
Usualy part of the senior leadership team

School censu# statutory return which takes place during the autumn, spring, and summer terms.
Maintained schools and academies should take part in the census

School development plaifheoperational document describing how the school will work towards
the strategic priorities set by the governing board

Schools Forumh Schools Forum has been established in each LA area to advise on the allocation
of the funding for schoolg the majority d places on this board should be filled by governors and
headteachers, preferably in equal numbers

SecondmenfThe release of staff on a temporary basis for work elsewhere

SENDSpecial Educational Needs and Disabiligigsarning difficulties for which sl
educational provision has to be made

SENCGEN Caordinator ¢ the teacher responsible for eordinating SEND provision in the school
SENDISS$pecial Educational Needs and Disability Tribunal

Senior Executive Lead¢BELY academy trusts must appoitt senior executive leader (who may
be known as the principal in a single academy trust, or CEO in a MAT, or equivalent) as the
accounting officer (AO) for the trust

Service level agreemerA contract between a service provider (the local authoritgoeother
private sector provider) and a school that defines the level of service expected from the service
provider

Service premiunfunding allocated to schools to support pupils whose parents are serving in HM
armed forces, or have at any time since 28INJ 6 K2 | NB Ay NBOALIA Sy
ministry of defence

Secretary of State for Educatiobhe senior government minister with responsibility for education.
Leads the Department for Education

SettingA system of organising pupils into afyilgroups for particular subjects

SFVSchools Financial Value Standqr@ means for the governing board to assess its financial
processes, capabilities and skills

NGA Glossary 2017
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SIMSSchooldnformation and Management Systeqra computer package to assist schools in
managing information on pupils, staff and resources, provided by Capita

Special schodPupils with a statement of special educational needs and disabilities (SEND) or an
education,health and care plan, whose needs cannot be fully met from within mainstream
provision

Special Unit (or Resourced Provisiofd)unit attached to a mainstream school to cater for children
with specific special needs

SponsorAn organisation or person who hesceived approval from the DfE to support an
underperforming academy or group of academies. Examples of sponsors include academies,
businesses and charities.

SSATSpecialist Schools and Academies Trust
Staff governor/trusteeElected by those who are paid work at the school

StatementingOfficially assessing a child as having special educational needs. In 2014 this
procedure was replaced by education, health and care plans

STPCH OK22f ¢S OKSNEQ t I &ahafiially piyishédiddcaméuthicts 2 O dZ
forms a part of the contract of all teachers and headteachers in maintained schools in England an
Wales. Many academies will also follow the STPCD

Strategicplant KS aO0OK22f Qa &aGNI GS3IAO0 R20dzYSyid 6KAOK
the school over the next-8 years. The governing board should take the lead on developing the
strategicplan

STRE OK22f ¢ S| OK &kihkes rec@rthen8ations t@ tReSecretary of State on
0SI Opag NA Q

StreamingPlacing pupils in classascording to their ability across a range of subjects
TATeaching Assistant

Teaching schoolSchools that work with others to provide CPD for school staff

Teaching school alliancdsed by teaching schools and include schools that are benefiting from
support as well as strategic partners

Terms of referencg KS 34 021JS FyR ftAYAlGFdGA2ya 2F I 0O2YY

TLRTeaching and Learning Responsibiifyayments made to teachers for an additional
responsibility

NGA Glossary 2017
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Trust DeedThe deed by which a voluntary aided or a voluntary controlled school has
been established

Trustee boardThe governing board of a single academy trust or MAT
UNISONJnion of Public EmpYyees. Many school support staff will be members of tis union

Virtual school headteachekooked after children are on a virtual school roll, and each local
authority will employ an experienced teacher to oversee the educational progress of all
children unckr the care of that particular LA. The virtual school headteacher will have the
specialist knowledge to provide extra support to designated teachers. They will also work with
professionals in the Children's Services department of the council and witthalbbls in the

area to promote the education of children in care

VAVoluntary Aided A school set up and owned by a voluntary board, usually a church board,
largely financed by the LA. The governing board employs the staff and controls pupil

I RYA&daAz2ya FyR NBfAIA2dza SRdzOF A2y ® ¢KS aoO#
will normally be owned by a charitable foundation. VA schools set their own admissions
criteria in line with the admissions code.

Value Added (VAThe progresschools help pupils make relative to their individual starting points
¢ rather than looking at raw results VA also takes into account the prior attainment, thus

SylFLotAy3a | 2dzR3IYSyld (G2 06S YIRS lo2dzi GKS S7
VCVoluntary Controlled: usually a denominational school wholly maintained but with

certain residual rights regarding religious worship

Vertical groupingClasses formed (in primary schools) with children of different age groups
Virement Theagreedtransferof moneyfrom the budgetheadingto whichit hasbeenallocatedto
another budgeteading

Vision¢t KS &a0K22f Qa @AaAiAz2y aKz2dzZ R Ay | FSg &Sy

fA1S Ay GKNBS G2 FTAOS &SI NERQ
VOICHE teachingunion

VocationalA subject that would not be considered academic in the traditional sense.
Students in key stage 4 and key stage 5 may undertake a vocational apprenticeship or
qualification as a viable alternative to GCSEs or A levels

Work experienceA planned programmesapart of careers education, which enables
pupils to sample experience of a working environment of their choice in school time

K 2
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New Governors Welcome Checklist

Purpose:
1 To welcome new governors to the governing board and enable
them to meet other governors and members.
1 To encourage new governors to visit the school to experience its
atmosphere and understand its ethos.
1 To meet the headteacher, staff and children.
1 To explain the partnership between the headteacher, school and
governing board.
1 To explain the role and responsibilities of governors.
1 To give background material on the school and current issues.
1 To give new governors an opportunity to ask questions about their
role and/or the school.
1 To explain how the governing board and its committees work.
1 To allow new governors to join the most appropriate committee(s).
New Governors will:
1 Be welcomed to the governing board by the chair.
1 Be invited by the headteacher for an introductory meeting and
tour of the school.
Have the opportunity to meet informally with the chair.
Have the opportunity to review their first meeting with the
chair/mentor/buddy.

T
T

New Governors will receive an Induction Checklist outlining information to
be provided and action required during the first few months in the role.
Information will be provided in various formats (paper, online, verbally)
and will be annotated as received/actioned on the checklist.

New governors will receive a welcome letter from the clerk on behalf of
the governing board and a pack of information with a copy or access to
the following documents:
1 Governor details form, governing boards may use as part of pre-
appointment checks.
Register of Business/Pecuniary Interests
List of current governors and contact details
Code of Practice/Conduct
List of meeting dates
Instrument of Government/Copy of Academy Trust Articles of
Association
Minutes of the last two governing board meetings
List of committee membership, with terms of reference
The Department for Education link to access the
06Gover Handbookd
School Prospectus (if applicable)
Details of The Governor Support Service termly training and
development courses

E ] E E R
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Contact details for the school

A calendar of school events

Recent school newsletters

Access to or a copy of the School Development Plan
Access to or a copy of the last Ofsted report (and action plan if
appropriate)

Details of how to access all school policies

Access to the school self-evaluation

Plan of the school

School staff list including subject areas

Sc hool 6 policyand/ar gogernor visits policy
Link to school website

Areas that the headteacher brief will include:

)l
)l
T
T

Background to the school

Current issues facing the school

Visiting the school

(there may be a visits policy in place for reference)

The relationship between the headteacher and the governing board

Areas that the chair/mentor/buddy brief will include:

T

)l
il
il
il

An overview of the governor® role

How the full governing board and committee meetings are
conducted

Governorsoresponsibilities regarding pecuniary interests
How to propose agenda items

Governor training

New governors will be asked to complete and sign the Induction Checklist
(see next page).

The Link Governor (if you have one) will provide support and information
as required and will be responsible along with the new governors for
ensuring the Induction Checklist is completed. A copy of the completed
checklist will be kept in school and the original retained by the governor.

New governors will be required to apply for an Enhanced Disclosure and
Barring Service (DBS) check.




NEW GOVERNOR INDUCTION CHECKLIST

Please indicate when you have: -
Been welcomed to the governing board by the chair

Completed

Date

Met with the headteacher for an introductory meeting
and tour of the school

Met informally with the chair or an existing governor

Completed an application form for an Enhanced
Disclosure and Barring Service (DBS) check

Completed the 6Governor Decl ar
Completed your governor application form (usually done before
appointment/election).

at

Reviewed your first meeting with the
chair/governor (if required)

Completed the Governor Support Service
6l ntroduction to Governanced c

owu

Been all ocated a O0buddyé6

Completed Safeguarding E-learning

Completed Channel Awareness and Prevent Duty E-
learning
Please indicate when you have received: -

The Department for Education link to access the
6Governance Handbook®

Completed

Date

School Prospectus (if applicable)

Details of the governing board committees including
their terms of reference

Details of the Governor Support Service governor training
programme

Dates for future governorsdmeetings

Copies of the minutes from the last two full governing
board meetings

Details of how to contact other governors

Contact details for the school

A calendar of school events

Recent school newsletters

Access to or copy of the School Development Plan and School Self
Evaluation Form (can be combined as one document)

The latest OFSTED report (and action plan if
appropriate)

Details of how to access all school policies

Plan of the school

School staff list including subject areas

School 6s vi s/orgowgernorpisits polcyy and

A copy of the Instrument of Government
(maintained schools only)

A copy of or access to The Articles of Association
(Academies)

Code of Practice/Conduct

Link to the school website
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Governor Support Service - Roles Quiz

Which of the following are strategic roles (governing board) and which are operational roles (headteacher and school staff)?

Issue Strategic Operational Not sure

Deciding on the legal constitution of the governing body

Recruiting and appointing the headteacher

Deciding whether to change the status of the school (i.e. academy status)

Planning what is taught in lessons

Observing lessons to grade teachers' performance

School Policies

Ensuring that the pupil premium funding is being spent on improving attainment for
eligible pupils

Handling individual pupil information and data

School surveys and consultations

Should the governing board ever become involved in operational matters?

The Governor Support Service is part of The Schools HRpEmtive
01895 71B21| office@governor.supporf www.governor.support
The Schools HR Gaperative, Unit 1 Britannia Court, The Green, West Drayton, UB7 7PN The Schools HR Co-operative
Registered in England and WaleSompany No. 08004737VAT No. 126 5338 19 Frmsed
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The Governor Support Service is part of The Schools HRpEmtive

01895 71821 | office@governor.suppor{ www.governor.support

The Schools HR Gaperative, Unit 1 Britannia Court, The Green, West Drayton, UB7 7PN
Registered in England and WaJeSompany No. 08004737VAT No. 126 5338 19
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Every School Matters
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Governor Support Service
Intro to Governance

Part1 - Accountability
ummer2020

Resources Pack

1. What schools must publisbnline (maintained and
academies)

Types ofquestions

DfE example questions fdeBs

HT ReportActivity

NGA Article on HReports

HT Reports

NGA; Knowing your school: Governor arfstaffing
Accounting toOfsted

©NOOhWN

01895 717321 office@governor.supporf www.governor.support
The Schools HR Gmperative, Unit 1 Britannia Court, The Green, West Drayton, UB7 7PN
Registered in England and WajeSompany No. 08004737VAT No. 126 5338 19
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What schools must publish onling
(maintained and academies




Guidance-What maintained schools must publish online
The information that schools maintained by their local authorities must publish on their websites.

Contents
1. School contact details
2. Admission arrangements
3. Ofsted reports
4. Exam and assessment results
5. Performance tables
6
7
8
9

Curriculum
Behaviour policy
School complaints procedure

. Pupil premium
10. Year 7 literacy and numeracy catch-up premium

11. PE and sport premium for primary schools

12. Special educational needs (SEN) and disability information
13. Careers programme information

14. Equality objectives

15.Go v e r n ommatién andrdfities

16. Charging and remissions policies

17. Values and ethos

18. Requests for paper copies

Every local-authority-maintained school must publish specific information on its website to comply with The
School Information (England) (Amendment) Reqgulations 2012 and 2016 and other relevant legislation.
I f vy o wddemy oafree school, read guidance on what academies, free schools and colleges should

publish online.

School contact details

Your school's website must include the following:

fyour school's name

fyour school's postal address

flyour school's telephone number

fithe name of the member of staff who deals with queries from parents and other members of
the public

fithe name and contact details of your special educational needs (SEN) co-ordinator (SENCO)
unless you're a special school

Admission arrangements

Foundation schools and voluntary-aided schools

If the school's governing body decides your admissions, you must publish your school's
admission arrangements each year and keep them up for the whole school year.

You must explain:

fThow you'll consider applications for each relevant age group at your school

f'what parents should do if they want to apply for their child to attend your school

flyour arrangements for selecting the pupils who apply (if you are a selective school)

flyour ‘over-subscription criteria’ (how you offer places if there are more applicants than places)

Community schools and voluntary-controlled schools
If the local authority decides your admissions, tell parents to contact the local authority to find
out about your admission arrangements.


https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#school-contact-details
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#admission-arrangements
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#ofsted-reports
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#exam-and-assessment-results
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#performance-tables
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#curriculum
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#school-complaints-procedure
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#pupil-premium
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#year-7-literacy-and-numeracy-catch-up-premium
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#pe-and-sport-premium-for-primary-schools
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#special-educational-needs-sen-and-disability-information
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#careers-programme-information
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#equality-objectives
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#governors-information-and-duties
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#charging-and-remissions-policies
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#values-and-ethos
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#requests-for-paper-copies

Ofsted reports

You must publish either:

fla copy of your school's most recent Ofsted report
fla link to the report on the Ofsted website

Exam and assessment results

Key stage 2 (end of primary school) results
You must publish the following details from your school's most recent key stage 2 results:
9 average progress scores in reading, writing and maths
9 average 'scaled scores' in reading and maths
1 percentage of pupils who achieved the expected standard or above in reading, writing and maths
T percentage of pupils who achieved a high level of attainment in reading, writing and maths

Key stage 4 (end of secondary school) results
You must publish the following details from your school's most recent key stage 4 results:
i progress 8 score
i attainment 8 score
T percentage of pupils who achieved a strong pass (grade 5 or above) in English and maths at
the end of key stage 4
1 percentage of pupils achieving the English Baccalaureate
In 2017, this was the percentage of pupils achieving the EBacc, so pupils who got a grade 5 or
above in English and maths, and a grade C or above in the science, humanities and language
pillars of the EBacc. In 2018, the EBacc attainment measure will change to an average point
score (EBacc APS), showing pupils' point scores across the 5 pillars of the EBacc
We suggest that schools also publish the percentage of students staying in education or going
into employment after key stage 4 (pupil destinations).

Key stage 5 (16 to 18) information

If you are a local-authority-maintained school sixth form you should publish a link to your school's 16 to 18
performance tables page https://mww.gov.uk/school-performance-tables. You can find more information
about these performance measures in the 16 to 18 accountability headline measures guidance
www.gov.uk/government/publications/16-to-19-accountability-headline-measures-technical-guide

Performance tables
You must include a link to the school and college performance tables www.gov.uk/school-
performance-tables and your school's performance tables page.

Curriculum
You must publish:
1 the content of your school curriculum in each academic year for every subject, including Religious
Education even if it is taught as part of another subject or subjects, or is called something else
1 the names of any phonics or reading schemes you're using in key stage 1
1 alist of the courses available to pupils at key stage 4, including GCSEs
1 how parents or other members of the public can find out more about the curriculum your school
is following


https://reports.ofsted.gov.uk/
https://www.gov.uk/government/publications/progress-8-school-performance-measure
https://www.gov.uk/government/publications/progress-8-school-performance-measure
https://www.gov.uk/government/publications/english-baccalaureate-ebacc
https://www.gov.uk/school-performance-tables
http://www.gov.uk/government/publications/16-to-19-accountability-headline-measures-technical-guide
http://www.gov.uk/school-performance-tables
http://www.gov.uk/school-performance-tables

Behaviour policy

You should publish details of your school's behaviour policy.

The policy must comply with Section 89 of the Education and Inspections Act
2006. Read advice on developing and publishing your school's behaviour policy
www.gov.uk/government/publications/behaviour-and-discipline-in-schools

School complaints procedure

You must publish details of your school's complaints procedure, which must comply with Section 29 of the
Education Act 2002 www.legislation.gov.uk/ukpga/2002/32/section/29

Read guidance on developing your school's complaints procedure
https://www.gov.uk/government/publications/school-complaints-procedures.

You must also publish any arrangements for handling complaints from parents of children with special
educational needs (SEN) about the support the school provides.

Pupil premium
You must publish a strategy for the school's use of the pupil premium www.gov.uk/guidance/pupil-premium-
information-for-schools-and-alternative-provision-settings.

For the current academic year, you must include:
9 your school's pupil premium grant allocation amount
9 a summary of the main barriers to educational achievement faced by eligible pupils at the school
9 how you'll spend the pupil premium to overcome those barriers and the reasons for that approach
1 how you'll measure the effect of the pupil premium
1 the date of the next review of the school's pupil premium strategy

For the previous academic year, you must include:

1 how you spent the pupil premium allocation

1 the effect of the expenditure on eligible and other pupils
Pupil premium funding is allocated for each financial year, but the information you publish online should
refer to the academic year, as this is how parents understand the school system.
As you won't know allocations for the end of the academic year (April to July), you should report on the
funding up to the end of the financial year and update it when you have all the figures.

Year 7 literacy and numeracy catch-up premium
If your school has received year 7 literacy and numeracy catch-up premium funding you must publish:
1 your funding allocation for the current academic year
1 details of how you intend to spend your allocation
1 details of how you spent your previous year's allocation
1 how last year's allocation made a difference to the attainment of the pupils who benefit from
the funding

RE and sport premium for primary schools
If your school receives PE (physical education) and sport premium funding www.gov.uk/guidance/pe-and-sport-
premium-for-primary-schools you must publish:
1 how much funding you received
1 a full breakdown of how you've spent the funding or will spend the funding
1 the effect of the premium on pupils' PE and sport participation and attainment
1 how you'll make sure these improvements are sustainable
1 how many pupils within their year 6 cohort can do each of the following:
o swim competently, confidently and proficiently over a distance of at least 25 metres
0 use a range of strokes effectively
o perform safe self-rescue in different water-based situations



http://www.legislation.gov.uk/ukpga/2006/40/section/89
http://www.legislation.gov.uk/ukpga/2006/40/section/89
http://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
http://www.legislation.gov.uk/ukpga/2002/32/section/29
https://www.gov.uk/government/publications/school-complaints-procedures.
http://www.gov.uk/guidance/pupil-premium-information-for-schools-and-alternative-provision-settings.
http://www.gov.uk/guidance/pupil-premium-information-for-schools-and-alternative-provision-settings.
https://www.gov.uk/year-7-literacy-and-numeracy-catch-up-premium-guide-for-schools
http://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools
http://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools

Special educational needs (SEN) and disability information

You must publish an SEN informationreportony our school 6s p®&ENang f or
should update it annually.
You should update any changes occurring during the year as soon as possible.
The report must comply with:
1 section 69 of the Children and Families Act 2014, including:
1 the arrangements for the admission of disabled pupils
1 the steps you have taken to prevent disabled pupils from being treated less
favourably than other pupils
the facilities you provide to help disabled pupils to access the school
information as to the plan prepared by the governing body or proprietor
under paragraph 3 of schedule 10 to the Equality Act 2010 (accessibility plan) for:
1 increasing the extent to which disabled pupils can participate in the
school 6s curriculum
1 improving the physical environment of the school for the purpose of
increasing the extent to which disabled pupils are able to take advantage of
education and benefits, facilities and services provided or offered by the
school
1 improving the delivery to disabled pupils of information which is readily
accessible to pupils who are not disabled
71 requlation 51 and schedule 1 of the Special Educational Needs and Disability Regulations
2014 where appropriate
1 section 6 of the Special educational needs and disability code of practice: 0 to 25 years
You can find details of what you must include in schedule 1 of the Special Educational Needs
and Disability Regulations 2014, and section 6 of the Special educational needs and disability
code of practice: 0 to 25 years.

f
f

Careers programme information

From September 2018, you must publish information about the school's careers programme. This
information must relate to the delivery of careers guidance to year 8 to 13 pupils in accordance with
Section 42A of the Education Act 1997. For the current academic year, you must include:

1 the name, email address and telephone number of the school's Careers Leader

1 asummary of the careers programme, including details of how pupils, parents, teachers

and employers may access information about the careers programme
1 how the school measures and assesses the impact of the careers programme on pupils
1 the date of the school's next review of the information published

Read the statutory guidance for schools on careers guidance and access for education and training providers for
more information. The statutory guidance also contains further information about a policy statement that you must
publish to comply with Section 42B of the Education Act 1997, setting out the circumstances in which providers of
technical education and apprenticeships will be given access to year 8 to 13 pupils.

Equality objectives

Public bodies, including local-authority-maintained schools, are covered by the public sector equality
duty in the Equality Act 2010 and the Equality Act 2010 (Specific Duties) Regulations 2011. This means
you have to publish:
7 details of how your school is complying with the public sector equality duty - you should update
this every year
1 your school 6s e-gauahouldtupdateting ableast oneceesgery 4 years
Details of these publishing obligations are set out in Equality Act 2010: advice for schools

pupi


http://www.legislation.gov.uk/ukpga/2014/6/section/69
http://www.legislation.gov.uk/ukpga/2010/15/schedule/10
http://www.legislation.gov.uk/uksi/2014/1530/regulation/51/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in-schools
http://www.legislation.gov.uk/ukpga/2010/15/section/149
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools

Governors' information and duties
You must publish up to date:
1 details of the structure and responsibilities of the governing body and its committees
1 information about each governor, including their:
o full name, date of appointment, term of office, date they stepped down (where applicable) and
who appointed them (in accordance with the governing body's instrument of government)
0 business and financial interests
0 governance roles in other educational institutions
0 any material interests arising from relationships between governors or relationships
between governors and school staff (including spouses, partners and close relatives)
0 attendance record at governing body and committee meetings over the last academic year

Readmoreadvi ce on publishing information about your schoo

Charging and remissions policies

You must publish your school's charging and 'remissions' policies (this means when you cancel
fees). The policies must include details of:
1 the activities or cases where your school will charge pupils' parents
1 the circumstances where your school will make an exception on a payment you would
normally expect to receive under your charging policy

Read about school charging and remission.

Values and ethos
Your website should include a statement of your school's ethos and values.

Requests for paper copies
If a parent requests a paper copy of the information on your school's website, you must provide this
free of charge.


https://www.gov.uk/government/publications/constitution-of-governing-bodies-of-maintained-schools
https://www.gov.uk/government/publications/charging-for-school-activities

Types of questions




Types of questions

Listening skills and questioning skills are important for all governors and chairs from
appointing staff to challenging attainment and achievement.

Question Useful for Not useful for
! Open 1 Opening discussions 1 Talkative people
and exploring new 1  When specific
6Tell me about information information is needed
6What about é? (T Encouraging people to
talk
9 Closed 1 Clarifying single facts 1 Getting people to talk
1 Narrowing the context | § Opening up new areas
OHow many chil
pl aying in t hg¢
f Probing f Making statements f Getting a general view
more specific of a situation
6How do our r ¢f Clarfyingwhere
overall and by subject with something seems
those of previ unclear
1 Reflective f Reflecting back whatis | 1 Establishing facts
heard, seen and felt
6You feel con ( often using the same
what happenedg¢ Wwords
{ Establishing empathy
{ Building/ linking 1 Maintaining a flow of 1 Checking specific
information information
6Earlier you ¢T Enabling the interview
to move forward
f Summarising 1 Clarifying and checking
f Trying to reach a 1 Talkative people
6You seem to | conclusion
60Can | make s

under st ood

y 01




DfE example questions for GBs




Asking the right questions

Effective governing bodies hold their headteacher and other senior school leaders to
account for improving school performance by asking the right questions. This might
include asking:

Improving school performance

w Which groups of pupils are the highest and lowest performing, and why?

w Do the senior leaders have credible plans for addressing underperformance or less
than expected progress?

w How will the governing board know that things are improving?

w Which year groups or subjects get the best and worst results and why? How does
this relate to the quality of teaching across the school?

w What is the strategy for improving the areas of weakest performance?

w How is the school going to raise standards for all children, including the most and least
able, those with special educational needs, those receiving free school meals, and
those who are broadly disadvantaged, boys and girls, those of a particular ethnicity,
and any who are currently underachieving?

w Have governing board decisions been made with reference to external evidence, for
example, has the Education Endowment Foundation (EEF) Toolkit been used to
determine Pupil Premium spending decisions?

w How will the governing board know if its approach is working?

w Will the impact of decisions and interventions be monitored and supported, using
appropriate tools such as the EEF DIY Evaluation Guide?

w Does the school have the right staff and the right development and reward arrangements?

w What is the school s approach tedornamerelaedpayt at i on
w If appropriate, is it compliant with the most up to date version of the School

Teachersd Pay DocuthentCondi ti ons
w Isthis a happy school with a positive learning culture?
w What is the school és recorhlyipg? attendance, beha
w Are safeguarding procedures securely in place?
w How is the school ensuring that it keeps pupils safe from, and building their resilience to, the risks

of extremism and radicalization? What arrangements are in place to ensure that staff understand
and are implementing the Prevent duty?

w What is the governing board doing to address any current issues, and how will it know if it is
working?

w For more details see pages 20 -21 of the DfE School Governance Handbook, March 2019

Extract from DfE School Governorsd Handbook 2019


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/788234/governance_handbook_2019.pdf

Finance and resources

> > > > >

Are we allocating our resources in line with our strategic priorities?

Are we making full use of all our assets and efficient use of all our financial resources?

Are other schools buying things cheaper or getting better results with less spending per pupil?
How can we get better value for money from our budget?

If the cost of energy seems high compared to similar schools, are there opportunities

for investment in energy-saving devices to reduce the cost?

If spend on learning resources seems high compared to similar schools, are there
opportunities for collaborating with other local schools to bring costs down?

Teaching and Learning

A

How does the school promote the spiritual, moral, cultural, mental and physical
development of pupils at the school and of society?

How does the school prepare pupils at the school for the opportunities, responsibilities
and experiences of later life?

How does the school ensure enough teaching time is provided for pupils to

cover the national curriculum and other statutory requirements?

How does the school ensure the relevant assessment arrangements are implemented?
How does the school ensure all courses provided for all pupils below the age of

19 which lead to qualifications such as GCSEs and A levels are approved by the
Secretary of State

Has the school a written statement of the policy they adopt on sex education and do they make it

available to parents? policy

How well is the school performing?

A

A

How well is the school doing against a range of performance measures i including
attainment and progress?

How well is the school (primary) doing at key stage 2 in English (reading; writing;
grammar, punctuation and spelling) and mathematics?

How well the school (secondary) is doing at key stage 4? DfE Secondary Pupil

Performance measures.

How well a sixth-form is doing in A levels?
How does attainment and progress compare between different groups of pupils,

including disadvantaged pupils, those with English as an Additional Language (EAL),


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/783865/Secondary_accountability_measures_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/783865/Secondary_accountability_measures_guidance.pdf

and dmodbdmnl ed pupi | savdbeena the dchoa threughelt eachhof
the last two years)?

A How does the school spend its money, shown as £ per pupil to allow comparison
between schools of different size?

A What staffing information do we need from the Headteacher (including the
number of teachers, teaching assistants, support workers; their average
salaries; and the ratio of teachers to pupils)?

A What is the attainment of different groups of pupils and in different subjects, and how
this compares to national standards for key stage 2 and key stage 47

A What is the progress made by different groups of pupils and in different
subjects, and how this comgasues®s to O6expected pro

A What is the progress made by pupils compared to all pupils nationally and pupils

with similar prior attainment?

Extract from DfE School Governorsdé Handbook 2014 (earlier version)
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Grove Lea Primary School

Head teacher s Report

For: Summer 2016



Staffing

There have been no staffing changes in Summer 2016. We did however have a sad
farewell to Mrs Donaldson and Miss Mellor. We hope they have settled well into
their new positions. During the Summer term we were able to successfully appoint 2
new teachers for September; Mr Shackleton and Miss Chambers.

School Development Plan Progress

The Summer Term has been a busy one. There have been many highlights to the

year. Big Maths is now fully embedded across school and we look forward to
continuing using the resource next year as i
mental maths.

Another Action Plan was to develop the role of middle leaders. This has been a
huge success. At the start of the year Senior Leaders would direct subject leaders to
what needed monitoring when and then share next steps. Now all middle leaders
have full responsibility and accountability for leading their own subject with each
leader regularly reporting to both senior leaders and other stakeholders e.g.
Governors. All leaders can clearly talk about their subject area/key stage and share
strengths and next steps with plenty of evidence to validate findings.

Under the direction of Mrs Wilson Early Years continues to be a strength of the

school, despite the majority entering nursery below age expectations they end up

leaving Reception making excellent progress. Mrs Wilson and her team regularly

look at data and observations checking for cohort strengths and weakness and then

will quickly and promptly change resources a
needs.

Al t hough we havendét c¢ompl edviegdacigiésifor Qutmogok i n r e
Learning we have been proud of what has been achieved, especially in developing

the KS1 outdoor learning area. Mr Pearson is very much looking forward to planning

more specific tasks for the children next year. Outdoor learning will continue to be

part of the School Development Plan in order to continue to raise standards in maths

and literacy.

Data

Expectations continue to rise for children in the core subject. Rather than teaching
children skills it is now all about children reaching age expectation in each year and
then having time to consolidate their understanding. Staff work tirelessly in making
sure children have the best opportunities to reach their potential. Target Tracker has
continued to be a valuable resource for monitoring both progress and attainment of
all pupils. As a school we have also held termly assessment weeks in order to help
support teacher assessments. Where children have excelled or progress may not
have been as good as expected Case Studies have been completed. These Case
Studies include attendance reports, Intervention work, Social and Emotional barriers
and samples of work.






IMPACT- Partnership Group between Grove Lea, Fitzwilliam, South Hiendley and
Ryhill

The work within the partnership has been fantastic, in particular the collaboration
work with Mrs Murray in developing the role of middle leaders. Each of the schools
have found that working with Mrs Murray has been invaluable.

Developing Math across the four schools through sharing an INSET day was also an
excellent way to raise standards for our children. It was also a wonderful opportunity
for staff to network with colleagues from other schools.

We hope to continue to strengthen the partnership by developing bespoke CPD with
Abraxus and looking at raising standards in Reading.

Curriculum

We have been able to get lots done in this long Summer Term. Children across all
year groups have completed assessments. We are particularly proud of Year 1, 2
and 6 who have completed National assessments in Phonics and end of Key Stage.
The school was also monitored by the Local Authority for end of Foundation Stage
and Key Stage 1 assessments. We were extremely proud to have all our
judgements validated and also commended for the amount of evidence we had to
support judgements made. A big thank you to all the teaching staff across school for
all their hard work.

We have also been lucky that ProVision have worked with Year 5 and 6 throughout
the Summer Term. This has been fantastic for allowing children to practise skills
ready for Sports Day and other competitive pyramid competitions.

In June Mrs Hudson organised and led a Computing Day across school. During the
day children from both Year 5 and 6 led activities and coached children new skills
from the computing curriculum. The children thoroughly enjoyed this day as they
had opportunities to work with children from other year groups. We hope to offer
more subject days next year throughout the year.



The SEAL (Social, Emotional, Aspects of Learning) programme for the Summer term
has focused on British Values with lots of opportunities to learn more about our
Queen and of course celebrate her 90" birthday. As part of the project children from
KS2 completed various art work where an open gallery was organised for parents to
view work.

Community Open day continues to be a big part of the school year. It is a great way

to celebrate all the strengths of the school. This year not only did the choir and

gymnasts perform butyear4 al so shared their drum pieces
Opportunitiesd programme. In the run up to t
Enterprise Day where children work in their Teams (Ignis, Aeris, Aqua and Terra) to

design, make, advertise and cost products to sell on the day. This becomes very
competitive with both staff and children but

@Groveleaprimary ) GroveleaPrimary & - Jun 11
House teams selling their products they have made . Wonder which
=1 team will win?







After School Clubs

After school Clubs for the Summer term had a sporting theme. The clubs on offer to
the children were:

Football

Gymnastics

Netball

Construction

Provision Street Dance
Provision Olympic Games

The School Council will be involved in collecting ideas for what children would like for
after school clubs for the next academic year. Clubs will continue to run for 10 week
blocks- 5 weeks before the half term and 5 weeks after. After school club letters for
Autumn 2016 Term will be sent out the second week back in September.

Educational Visits

Mrs Buckler continues to take the lead in organising and researching places for
children to visit. Children love to learn on visits and have the opportunity to visit new
places. All staff work hard in completing Risk Assessments and liaising with places
in organising the activities for the children whilst they are there. It is also wonderful
to hear feedback from the centres. Our children represent the school with pride and
have excellent manners. The highlight of the term for Year 5 and 6 have been going
on their Residential Trips



